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YOUR FACILITATOR GUIDE

General:
This guide is designed to help you deliver the Positive Youth Development training workshop in 
a manner that is consistent with other trainers delivering the same workshop. 
As you become more comfortable with the content, you may wish to add to the content — from 
your own experience — or alter timing and emphasis based on the individual needs of the 
groups to whom you are presenting this workshop.

Instructions:
The intent is not for you to read this Guide as you present this workshop. Read it in advance 
to become familiar with the content and use the NOTE, SAY and ASK prompts to ensure that 
you have covered the relevant information in your presentation. There are also ACTION areas 
where you may need to direct the learners to do something specific.
Feel free to put the SAY and ASK instructions into your own words. 
NOTES have been provided to guide your actions and to give you some things to think about. As 
a reminder, the NOTE instructions are intended for your personal use and not to be read aloud.

Learning Outcomes and Key Messages:
Learning Outcomes are found at the beginning of each section, and Key Messages are 
highlighted at the end of each information or activity area. If you have an activity that will 
generate the Learning Outcomes, which reinforce the Key Messages and which fit into the time 
frame outlined, you can substitute your activity for the one provided. 
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RESOURCES REQUIRED

Host Location:
The host location at which the workshop is being presented should:
• accommodate the number of people expected to attend (with room for moving around)
• be set up in a half circle or classroom style (to create working space and person-to-person eye  
 contact) with a table at the front for AV equipment, one for handouts, and one for registration
• have no windows, or have windows with blinds or curtains (to minimize light interference  
 with the PowerPoint)
• have an area for coffee set-up in the morning and afternoon and lunch set-up
• have washrooms close at hand
• have a reasonable sound that does not echo (e.g., not a gymnasium)
• be close to public transport if possible, and have adequate parking
• have a person on staff who can act as a primary contact for the event
• be well-ventilated and/or heated (depending on the season).

Audio Visual Equipment:
Flip Chart (The Field) 
Markers
Computer and Speakers
Projection
Screen
Power Bar/Extension Cord
Computer Speakers
DVD and Television (if required. Note that the video may pause out on the computer and it 
might be easier to set up a separate DVD and Television to use an additional LCD unit.)

Please note that Parks and Recreation Ontario will arrange for the host location and AV equip-
ment and will attend to the various logistics for the day. The information presented above is so 
that you, the facilitator, know what to expect.
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Workshop Materials:

Facilitator Guide1

Positive Youth Development PowerPoint Presentation1

DVD Video on Adolescent Brain Development1

Pipeline Project Adventure Game1

3 Containers for the Pipeline Game1

20 Foam Balls1

1 Package of Multi-coloured Large Permanent Markers1

Sticky Notes1

1 Set of 9 Laminated Cultural Diversity Cards1

1 Set of Laminated Questions1 
Masking Tape1

A Ball of Wool1

Eight Balloons1

Facilitator Evaluation Form1

Participant Certificates (to be signed by Facilitator)2

Name Tags2

Participant Evaluations2

Participant Workbooks2 
Registration Forms2

Participant List2

Self-addressed Envelope2

Extra Registration Forms2

1 – You will receive these to take with you prior to the Workshop.
2 – Parks and Recreation Ontario will forward these to the host location and they will be there 
upon your arrival.
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Arriving and Setting Up:

Plan to arrive at least 45 minutes prior to the start of the Workshop.
Check to see if there are any specific room needs/issues (e.g., can you tape flip chart paper to 
the wall?)
Rearrange the room set-up if necessary.
Check all equipment to make sure it’s in working order.
Set out the materials that need to be handed out/used during the presentation.
Cue the DVD to the ‘Wiring of the Adolescent Brain’ point (at approximately 11:40 minutes into 
the video — the scene driving into the parking garage).
Put the sticky notes on the learners’ tables.
Post The Field flip chart on the wall. 
Post the 5 Cs charts and fold them in half.
Prepare other flip charts as needed (e.g., questions on flip chart, healthy eating component, etc.)
Have your markers, laminated pictures and questions/dry-erase markers and flip chart paper 
for the exercises ready to go.
Mingle with your learners to help them feel more comfortable as they arrive.

Registration will be handled by your onsite host; however, there may be people who are not on 
the attendance list and who wish to register onsite, so you should be prepared for this.

After the Workshop:

Collect the evaluations, the registration list and any additional registrations and onsite  
payments.  

Complete your Facilitator Evaluation form and send everything back to Parks and Recreation 
Ontario in the self-addressed envelope.
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WORKSHOP OVERVIEW

SLIDES AREA TIMING

1–3 Introductions and Ice Breaker ..........................................................................  9:00
4–5 Purpose and Agenda .............................................................................................  9:20
6–10 Partners in the Presentation .............................................................................. 9:30
11–12  Who? Introducing PYD .......................................................................................... 9:40
13 Activity — Word Collage ...................................................................................... 9:50
14–16 What, When, Where of PYD ..............................................................................10:00
18 Activity Time — A Day in the Life of a 9th Grader ..................................10:30
 Break .........................................................................................................................10:40

19–23 Long-term Commitment and the Real Picture ..........................................10:55
24 Where? The Bigger Picture ...............................................................................11:01
25 Why PYD....................................................................................................................11:02
26–30 The 5Cs ......................................................................................................................11:07
31–32 How? PYD and A PYD Definition .....................................................................11:17
33 Activity — Supporting Youth in the Development of the 5Cs ............11:21
34 What Does PYD Look Like? ...............................................................................11:24
35–37 What is the PYD Approach? ..............................................................................11:29
38–41 Resiliency ..................................................................................................................11:46
 Lunch .......................................................................................................................... noon

42–48 The Practice(s) ......................................................................................................... 1:00
49–50  Creating a Healthy Eating Environment With Youth ................................ 2:15
51 Assessing Your Nutrition Environment ......................................................... 2:27
52–53 Engaging Youth in Health Eating ...................................................................... 2:45
 Break ........................................................................................................................... 3:00

54 – 60 Intentional Youth Development (IYD) ............................................................ 3:15
61  A Quick Debrief ........................................................................................................ 3:32
62–63 Building Capacity .................................................................................................... 3:35
64–65 The Role of the Youth Development Worker ............................................... 4:05
66–68 Resources, Evaluation and Closure .................................................................. 4:15
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GETTING STARTED

Expected Learner Outcomes

At the completion of this module, learners will be able to:
• become familiar with who is in the room.
• feel they are in a safe environment being set for learning.
• participate according to their preferred style of learning.

Slide 1 – 9:00 a.m.   

O   NOTE: Have Slide 1 on the screen as people walk in so that they know they are in the right 
room and workshop.
Welcome the group and introduce yourself. If you have a co-facilitator, have them introduce 
themself. 
When making your introduction, share something about yourself that speaks to your back-
ground as a trainer and as one who works/has worked with youth.
This is where the tone is set for the learning outcomes to be achieved.  
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U SAY:
Investing in young people is key to ensuring a better future not just for the youth, but for 
the communities in which we all work live and play.

Each of us may or may not consider ourselves to be Youth Development Workers — we 
may see ourselves as recreationists, health care promoters, librarians, teachers or coaches.

One thing we have in common is that we need to work with young people, other youth 
workers, decision-makers and the community so that everyone benefits.

Each of us in this room is a conduit to Positive Youth Development. We do this through 
youth programming. Today we are going to be reminded just what that is and how  
important the work we do is with and for the youth in our communities.

Slide 2  — 9:03 a.m.   

U SAY:
This session is about you and your work with youth. So let’s start by finding out who’s in the 
room and your current role in working with youth.

O   NOTE: Here is where the learners introduce themselves, which some will do willingly; 
others may be a little shy. You might want to ask for a volunteer to start (rather than you select-
ing someone). From there, it’s easy to go around the room because someone has already ‘gone 
first.’

It’s important to give learners a chance to talk, but you will want to keep this moving. You might 
ASK people to give their name and their favourite thing about youth, or you could ASK what 
they bring and what they want to get from the session. 

Decide what question you will ASK them that is time-realistic. If you want to ask the “What do 
you want to get from this session” question, make sure to list the answers on a flip chart.

Summarize the introductions — Comment on the variety of people in the room and what their 
background, interests or expertise might bring to the discussion. 
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U SAY: 
In our work and volunteer activities, we each have a significant impact on youth develop-
ment. We can learn a lot from each other today, so let’s see how we can draw on those 
experiences.

Slide 3 — 9:10 a.m.   

O   NOTE: In this activity, the Key Message is to find different ways to connect with youth that 
are respectful. 
Use one of the following three activities as an Ice Breaker. Which one you choose depends on 
how well you know the group, how well they know each other, and whether there are any in 
your group who might have mobility issues.

U SAY:
We know that young people experience greater success if they are involved in positive  
relationships. We’ll start with an activity to help us begin to build relationships here.

O   NOTE: The Common Ground, Would You Rather, and Mingle Ice Breakers, described below, 
are designed to show that when youth come into a room not knowing anyone but find people 
who have things in common, their comfort level increases. Use whichever Ice Breaker you feel 
most comfortable with or which you think fits best with the group. You can also use one of your 
own Ice Breakers that reflects the ‘common ground’ theme. 

Remind the learners about emotionally safe environments and that everything is Challenge by 
Choice. Challenge by Choice (e.g., “It’s my choice to participate”) encourages respect for others 
and allows learners to make their own choices free of peer-group pressure. This promotes an 
experience where everyone contributes to each other’s choices and self-esteem development. 
No one is ever forced to do anything they fear. Everyone is encouraged to step beyond their 
comfort zone. This principle teaches the value of encouragement and setting personal 
boundaries — great things to model for our youth every day.
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Ice Breaker Option One — COMMON GROUND 
O   NOTE: Always take a good look at who makes up your group. It may be rural folks or a 
really urban crowd. Use the Ice Breaker that would be best suited to the group that is in the 
room, or mix it up a bit to help make sure that all feel included and can see a bit of themselves 
in the activity. 
This Ice Breaker is good for learners who don’t know each other. Participants need to be com-
pletely mobile to be able to do this activity.

PROPS: Enough chairs for all participants, minus one, set up in a circle facing inward — learn-
ers can bring their chairs with them to make up the circle.

TIME: This activity can last from three to 10 minutes. Watch how the activity is going and end it 
within the time frame you need or before that if interest seems to be waning.

PROCEDURE: The learners sit on the chairs with one person standing in the middle (there 
should be no empty chairs). 
The person in the middle is to find something in common with others in the room. They must 
say something that is correct and accurate for themself. They start by saying:
“I seek common ground with…”
And then add something like: “people who were born east of Ontario.” 
Anyone who was born east of Ontario, including the person asking the question, must get up 
and run across the circle to find a new seat. 
Let the participants know they can’t take the seat of the person next to them! 
There will be one person left in the middle, who then asks the next question. 

Possibilities include: People who…  
• wear glasses
• like vanilla ice cream better than chocolate
• play chess.

You can also guide the activity into more in-depth areas with questions such as: 
“I seek common ground with people who have… worked with the homeless.” 
As the facilitator, you may choose to ask the first few questions to get the game going and set a 
tone that encourages safety and sharing (e.g., use easy ones that people can relate to).
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Ice Breaker Option Two — WOULD YOU RATHER…
O   NOTE: Always take a good look at who makes up your group. It may be rural folks or a 
really urban crowd. Use the Ice Breaker that would be best suited to the group that is in the 
room, or mix it up a bit to help make sure that all feel included and can see a bit of themselves 
in the activity. 
This Ice Breaker is good where some learners may know each other a bit. Participants need to 
be completely mobile to be able to do this activity.

PROPS: You will need a line with room for the learners to stand on one or the other side of it. 
Carpeting with a lined pattern is good, as are floor tiles. Use masking tape if you need to make a 
line (do this during the advance preparation if using this approach). 

PROCEDURE: Questions may range from silly trivia to more serious content. On the way you 
might find out some interesting things about each other! 
Ask the group to straddle the tape — one leg on either side. 
When asked the “Would You Rather…” question, learners have to jump to the left or right (you 
point which way they should jump depending on which they would “rather” do).
You can add to the list of questions below.

Would you rather…

Visit the doctor or the dentist? 
Eat broccoli or carrots? 
Watch TV or listen to music? 
Own a lizard or a snake? 
Have a beach holiday or have a mountain holiday? 
Be invisible or be able to read minds? 
Be hairy all over or be completely bald? 
Be the most popular or be the smartest person you know? 
Make headlines for saving somebody’s life or for winning a Nobel Prize? 
Go for the rest of your life without television or without fast food? 
Always be cold or always be hot? 
Not be able to hear or not be able to see? 
Eliminate hunger and disease or be able to create lasting world peace? 
Be stranded on a deserted island alone or be with someone you don’t like? 
See the future or change the past? 
Be three inches taller or be three inches shorter? 
Wrestle a lion or fight a shark? 
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Ice Breaker Option Three — MINGLE
O   NOTE: Always take a good look at who makes up your group. It may be rural folks or a re-
ally urban crowd. Use the Ice Breaker that would be best suited to the group that is in the room, 
or mix it up a bit to help make sure that all feel included and can see a bit of themselves in the 
activity. 
This Ice Breaker is good where learners either don’t know each other or some may know each 
other a bit or there are mobility issues with some participants.

PROPS: None.

PROCEDURE: You will call out a general category and ask the learners to mingle and find oth-
ers who have the same answer as they do. When they find others, they stick together so that all 
the people in the room with the same answer should be in the same group. After between 30 
and 60 seconds have each group call out their answer. 
It’s okay if someone doesn’t have anyone else who has the same answer as they do. 
Note where you end up with two groups with the same answer. It could mean they didn’t mingle 
that well or that they didn’t have enough time to find the rest of their group. 
Examples of mingle categories are: 
• your favourite type of music
• the type of toothpaste you use
• your most favourite subject when you were in high school
• your least-favourite chore growing up as a kid
• the thing you would be the very best at if you could.

Debrief the Ice Breaker Activity
NOTE: To reinforce the debriefing exercise, debrief while the learners are still in the area in 
which they have just done the activity. If they move back to their seats before the debriefing, 
there is the potential to lose the learning associated with the activity because the physical envi-
ronment around them will have changed.
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n ASK: 
What happened in this activity? 

O   NOTE: As this is the first time the learners have the opportunity to share, some may be 
hesitant to do so. Reinforce that this is a safe environment in which to share and, if needed, 
draw out answers from those individuals who seem like they would be able to contribute. 
Should any of the learners exhibit behaviours that are not consistent with creating a safe en-
vironment, attend to that behaviour promptly and in a constructive manner so that it does not 
continue throughout the workshop.
Answers may include (these are examples you can use to prompt learners if answers are not 
forthcoming):
• We had fun.
• I learned a lot from others in the room.
• I met some people I had something in common with.
• People laughed.
• It was interesting to see who asked what (if you used the Common Ground Ice Breaker) or 
who jumped on what side of the line (in the Would You Rather Ice Breaker).

At this point just affirm the observations offered. Draw out additional information for clarifica-
tion if needed.

n ASK: 
As a youth development worker, what can you learn from these comments and this activity? 

O   NOTE: Accept and encourage all responses. This is also where you may want to clarify some 
of the responses in order to be able to relate them back to youth development work. 



14  Positive Youth Development Facilitator Guide

Answers may include:
I got to know some people in the room. (Clarification question: Did you know anyone in the 
room before? How does it feel to know a couple more people in the room? So, when youth are 
coming to our centres, especially if they are coming alone, we could… — fill in here with an 
example of your choice.)

I found out that some people share my likes/dislikes. (Clarification question: What does that 
mean to you when you come in to a group and find there are others who have things in common 
with you? In relating this to youth work, we know that since we can easily migrate to those with 
whom we feel comfortable, we need to recognize when a youth is finding the ‘fitting in’ difficult 
and help him or her to adapt to that process by… — fill in here with an example of your choice.)

I liked it/didn’t like it when…. (Learners may be speaking to individual behaviours from those 
in the rest of the group, such as when someone commented positively on an answer (I liked 
it) or when someone dismissed a comment (I didn’t like it when…). You will need to manage 
any negative comments so that the person(s) involved do not feel singled out. In relating to 
youth, you can reference that youth can be super-sensitive and that a casual remark from one 
to another can be all that it takes for a youth not to come back to the program. To help minimize 
situations such as this… — fill in with an example of your choice.)

Key Messages
End this section by recapping the following Key Messages:
• We may have come into this room and not known anyone.
• Commonalities, connections, sparks and reasons to get to know somebody are key to success 

with youth.
• Always look for the common ground.
• Research shows that relationships and connections have the biggest impact on positive youth 

development. Kick-starting that is one of our primary functions as youth development  
workers.

n ASK: 
Are there any questions?

U SAY: 
Let’s continue on with our learning.

O   NOTE: Give people a moment to get settled, and then start with the next points. 
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PURPOSE AND AGENDA

Expected Learner Outcomes

At the completion of this module, learners will be able to:
• to understand what we are going to learn, why and how.
• to encourage learners to take responsibility for their own learning.

O   NOTE: Before you get into the purpose of the workshop, explain the logistics of the day. 
Learners really want to know this information up front to feel at ease. Be as detailed as you 
need to. Cover the following items:

Morning break time
Lunch time
Afternoon break time
Planned end-of-day time
Washroom locations
Cell phone use (put on vibrate and if needing to take a call, please do it outside)
Smoking locations
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U SAY:
We want to make sure your experience today is a good one. 

Since we’re all adults here, we’ll use an adult education approach to learning. That means 
we are each responsible for helping make sure we get the most out of the day. 

If you have questions, please ask.

If you need to use the facilities and it’s not break time, just leave quietly.

If you have something to contribute, please share.

There are no right or wrong answers.

For some, this information may be brand new and never seen before. For others, it might 
be a reminder of how you are supposed to be doing things but may have forgotten along 
the way. And others may be practicing the positive youth development approach every day.

We are here to learn with and from each other.

If you have any issues with how the day is going, please see me at the break or lunch or the 
afternoon break. We don’t want to find out on a evaluation at the end of the day that your 
needs weren’t met but that they could have been if we had changed something in the ap-
proach.

We have sticky notes on the tables. If you have a question or comment that might be on 
topic or on a different topic, write it down and post it on The Field – our PYD parking lot flip 
chart. 

The Field is the starting point for getting answers to questions. As the facilitator I may park 
some of your comments there for later… but I’ll make sure the questions are addressed 
before the day is done.

We have some basic but important expectations for the day.

We are here to PLAY, LEARN and QUESTION.

That’s what we hope our work with youth is like — they will play, learn and question, too!

In order to receive your certificate of completion, you need to participate in all components 
of the day, including doing your Workshop Evaluation Form at the end of the day. 
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O   NOTE: Before going on to the Purpose of the day, you may want to check in with the learn-
ers to see if they have any questions about the logistics.
You can read the points on the slide first. Feel free to embellish them with further elaboration 
but recognize this is a very high-level overview of the day and that the details of each of these 
areas will be dealt with in the workshop. 

Slide 4 — 9:20 a.m.   

U SAY:
Essentially, at the end of today and as we move forward, we are aiming to build:

A highly trained 

well-networked group of youth development workers 

who will help create 

better outcomes for young people 

by working in partnership 

with young people and the community 

to develop, implement, and evaluate youth programs, events, and activities.

To do that we need to:

Understand youth – and the who, what, where, when, why and how to PYD.

We need to:

Understand Positive Youth Development as a continuum of Process, Principles and Practice.

We need to:

Recognize our role in PYD.
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Slide 5 — 9:25 a.m.  

U SAY:
To do this, here is our agenda for the day.

We are doing the introduction right now.

Then we will move to the 5Ws.

Then on to the PYD process and principles.

This afternoon we are going to spend time on PYD practices.

And on looking at how we build capacity in our communities to support youth.

And then finish with looking at our roles as youth development workers in the PYD process.

Key Messages
There will be a lot of learning today but also time for meeting with each other and sharing  
stories. It’s not often that we can get together like this, so do take advantage of breaks to net-
work with others.

 



Positive Youth Development Facilitator Guide  19

PARTNERS IN THE PRESENTATION

Expected Learner Outcomes

At the completion of this module, learners will be able to:
• identify what groups are supporting the Positive Youth Development workshop and what 
their roles are.
• understand who in their community might become a partner with them in PYD.

Slide 6 — 9:30 a.m.  

U SAY:
There are a number of partners who are responsible for bringing you this workshop, and we 
just wanted to let you know who they were. 

Slide 7 — 9:32 a.m.  

Parks and Recreation Ontario or PRO, the provincial voice for parks and recreation, has nearly 
2,000 members and works to enhance the quality of life for people in Ontario.
PRO has been involved in promoting healthy and active lifestyles for youth for more than a 
decade. PRO is aware that youth who are engaged are more likely to be well-connected to their 
community, be contributing members, and be healthier for themselves and their families.
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Slide 8 — 9:34 a.m.  

U SAY:
PRO is one of the eight members of Play Works. 

Play Works is a partnership of groups dedicated to seeing youth play higher on the public 
and political agenda, locally and provincially. 

Play Works identifies youth as being between ages 13 and 19.

It sees play as being anything a young person does in his or her free time that is a voluntary 
pursuit and that leads to personal satisfaction.

This can be in the areas of sport, recreation, civic engagement, arts and culture, volunteer-
ism and/or leadership development.

Slide 9 — 9:36 a.m.  

U SAY:
The Boys and Girls Clubs of Canada – Central Region is a partner in this initiative. By their 
very nature, Boys and Girls Clubs are committed to providing a continuum of services that 
support and challenge adolescents as they move from the reliant world of childhood to the 
contributing world of adulthood. 

The Boys and Girls Clubs of Canada – Central Region was the group that applied to the Min-
istry of Health Promotion and Sport to obtain support for this project and another that it is 
doing (Youth ABC’s – Ability to Change). ABC is training for youth in the Boys and Girls Club.

Clubs will be hosting a series of the ABC workshops and, in addition, have been invited to 
act as hosts for a number of the Positive Youth Development workshops. 

Local Boys and Girls Clubs are demonstrating their commitment to youth and positive youth 
development through their involvement in these two ventures.
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Slide 10 — 9:38 a.m.  

U SAY:
We all know that food can attract youth to programs.

We also know that what goes into the body can determine how the body functions.

Like all of us, young people need to be taking in good fuel so their engines run smoothly.

Our partner from the Ontario Public Health Association is helping us do just that.

As part of today’s presentation we have a special module on engaging youth in healthy  
eating, which will be value-added knowledge for any youth development worker.

Key Messages
One of the things we wanted to do in creating this workshop was to provide an opportunity to 
role model effective partnerships in support of positive youth development.
One of our goals in this session is to encourage you to look within your community and deter-
mine who might be partners with you in presenting positive youth development programs.
The bottom line is that no one ‘owns’ youth. 
The more we work together with and for youth, the better youth will feel supported during 
these critical developmental years.
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INTRODUCING PYD

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• understand what is meant by the term “youth.”
• become acquainted with developing adolescents and their participation with family, friends  
 and activities.
• reflect back on their experiences as a youth.
• see how youth can have their developmental needs met through programs.

Slide 11 — 9:40 a.m.  

U SAY:
We are going to take a look at Positive Youth Development and the 5 Ws about it: who, 
what, when, where, why.

Slide 12 — 9:41 a.m.  

U SAY:
It is important that we understand the definition of youth.  

For the purposes of this workshop, we will consider youth to be ages 13 to 19.

We need to note that this age range should go up to 25 in adapted and integrated  
communities (those where persons with disabilities participate).
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+ Action:  
Refer to the Participant Workbook and reference the resource “What Do We Mean by the Term 
Youth?” on page 3.

O   NOTE: Depending on your audience, do a high-level overview of this resource. You can sum-
marize the points as follows:
We know that different groups assign different ages to the term “youth.” We need to be clear 
that when we’re talking about youth, we’re talking about the adolescent years and not including 
children up to the age of 12. We need to clarify that differentiation with those with whom we 
work, as they may also think of youth as children.
We know that different ages have different evolving needs. We need to be aware of that when 
we are planning positive youth development programs.

O   NOTE: Regardless of the audience, specifically reference the paragraphs about “age” and 
the “British researchers” in the handout as follows:

U SAY:
I’m going to paraphrase a bit of this resource. It is a little dated, but we have found the  
content continues to be generally accurate in this day and age.

“British researchers discuss three age-related states with respect to young people’s 
recreation: one is organized recreation, such as group sports, which is most impor-
tant between the ages of 13 and 14; the second is casual recreation, that begins 
between the ages of 15 and 16, and includes ‘hanging out’ with friends; and the third 
commercial recreation, which is predominant around the age of 16, and includes  
going to the show or bars. In the commercial stage, young people start to spend 
more time in mixed-gender environments. 

Young people go through phases in terms of leisure, which seem to be accom- 
panied by changes in interpersonal relations. They move from almost exclusively 
family-centred relationships in childhood to peer-centred relationships in early ado-
lescence, and then to close interpersonal relationships in late adolescence.”
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The other part of this resource we should consider:

“Canadian researchers have recorded similar data. As a rule, children are more like-
ly than adolescents to take part in and appreciate organized activities. As young 
people grow older, they are inclined to abandon organized activities in favour of 
informal activities. 

For example, an Ontario survey of children and adolescents aged 6 to 17 reveals that 
the rate of participation in organized leisure for children aged 6 to 9 is 86 percent. 
As children grow older, the participation rate drops, reaching 65 percent when they 
are aged 16 or 17. 

The rate of inactivity soars in youth aged 13 to 19, rising from 14 percent among 
13-year-old girls to 60 percent among 19-year-old girls. For boys, it climbs from 7 
percent when they are 13 years of age to 41 percent when they are 19. 

While it is true that participation in organized activities dramatically decreases with 
age for both genders, girls begin to withdraw from organized sports even earlier 
than boys. Their participation starts to slow at about 9 years of age versus age 12 
for boys.”

One of the things we try to do in using a Positive Youth Development approach is to embed 
our understanding of youth and youth programming in research. 

Here we have some research that tells us that, as a young person ages, they want more of a 
peer-relationship approach in their programming. 

As youth development workers, we need to consider how we can more effectively do this 
in our programs.
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Slide 13 — 9:50 a.m.  

ACTIVITY — WORD COLLAGE
O   NOTE: This can be a physical activity moment, as people have been sitting for a bit now. Ask 
people to move to another table for this exercise or have them stand, in their groups, at their 
flip chart. 
Have your markers, flip chart and masking tape ready for this exercise. If there is not a flip chart 
stand for each group, post a flip chart paper near the wall where each group can do the exercise.

U SAY:
We’re going to do a small group activity now called Word Collage. 

First, find two partners or create a small group of up to five people.

O   NOTE: Wait until the groups have been created before continuing with the explanation.

U SAY:
Think back to when you were 13 to 19. Everyone remembers being a youth, what was  
important, what they needed as an individual. 

Knowing this about youth is generally the base of what we do every day in our important 
work with youth, work that is rich and varied.

Using the large sheet of paper, I’d like you to write down some words — they can be single 
words or in a phrase — that describe your experience as a young person.

As you write your words, share them with your partner(s) as you go.

+ Action:  
Do the activity.
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O   NOTE: Give the learners a few minutes to write their words and exchange their ideas. It 
helps if, during the activity, you repeat the questions, which helps prompt the group into more 
thinking and discussion if needed. Visit the groups to encourage them along. 
Have them post their work when they are finished. Read off a couple of the concepts and words. 
Note if there are any similarities in words or concepts from group to group.

U  SAY (if it is so):
There seemed to be a lot of energy in the room when doing this, which is great. Youth are en-
ergetic, and we want to work with that energy to keep our programs vibrant and attractive.

It’s also interesting to see what was important to you when you were a teenager. Let’s take 
a look at this in a bit more detail. 

Slide 14 — 10:00 a.m.  

U SAY:
As adults we know what youth need, and those needs are grounded in research. 

On page 5 of your Workbook you will find the Developmental Needs of Youth. Let’s take the 
first one, Mastery and Achievement. Could someone slowly read out the points under that 
heading for me?
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DEVELOPMENTAL NEEDS OF YOUTH 

Need: MASTERY AND ACHIEVEMENT 
Characteristics include: 
• desire for personal recognition 
• desire for responsibility 
• desire to succeed 
• emergence of new interests, capabilities 
• “imaginary audience” self-consciousness 
• need for approval from adults 
• need for approval from peers 
• somewhat shaky self-esteem 
• vulnerability to adult expectations.

Need: PHYSICAL ACTIVITY 
Characteristics include: 
• changing hormone levels produce periods of boundless energy and lethargy 
• desire to test new physical capabilities 
• normal variation in onset of puberty, rate of growth 
• vulnerability to injury due to rapid growth.

Need: SELF-DEFINITION 
Characteristics include: 
• emerging gender identity 
• emerging racial/cultural/spiritual identity 
• emerging sense of a personal future 
• emotionalism, mood swings 
• new body image 
• new reactions from others 
• onset of formal operations.

Need: CREATIVE EXPRESSION 
Characteristics include: 
• desire to test new physical and mental capabilities 
• emerging racial/cultural/spiritual identity 
• emerging sexual identity 
• onset of formal operations.
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Need: POSITIVE SOCIAL INTERACTIONS WITH PEERS AND ADULTS 
Characteristics include: 

• continued importance of parents and other adults 
• “imaginary audience,” self-consciousness 
• increasing importance of peers 
• maturing social skills 
• need for approval from adults 
• need for approval from peers 
• positive connection with adults.

Need: MEANINGFUL PARTICIPATION 
Characteristics include: 

• desire for autonomy 
• desire to be part of the “real” adult world 
• desire for personal recognition 
• desire for responsibility 
• emerging gender identity 
• emerging racial/cultural/spiritual identity 
• lack of life experience 
• maturing social skills 
• onset of formal operations 
• readiness to make commitments to ideals, activities, and people.

Need: STRUCTURE AND CLEAR LIMITS 
Characteristics include: 

• authoritarianism 
• desire for autonomy 
• desire to know and understand rules and limits 
• increasing importance of peers 
• lack of life experience 
• need for continued adult guidance 
• need for security 
• onset of formal operations 
• “personal fable,” immunity to harm.

(Our Children at Risk: Children and Youth Issues, 1998, YMCA of the USA, 1998.)



Positive Youth Development Facilitator Guide  29

U SAY:
We have been told by our friends at the Ontario Public Health Association that there is one 
more developmental need that young people have, and that it is healthy eating. If we don’t 
incorporate some form of healthy eating into our programs from time to time, then our 
ability to meet their developmental needs is going to be more challenging. 

We always say, if you feed them, they will come. It’s our job to make sure we work to feed 
them in a healthy way. 

 

+ Action: 
Go back to the Word Collages and circle words and phrases that reflect the need as it is being 
read out. 
Repeat this process until all seven needs have been read out and the similar words circled.

U SAY:
You can see the relation between what we thought and felt as youth and the develop- 
mental needs.

One thing to note is that when we are programming, we don’t need to try to fit all the 
needs into all our programs at the same time. We should work to meet a diversity of  
different needs in a variety of programs so that youth have options to participate in  
programs that meet their individual needs. 

The needs are the foundation to get youth engaged. We can build from there.

Key Messages:
Programming for children is a little more straightforward: there is a “Just do it and they will 
come” approach because their parents are registering them to attend. This is different from 
what works for youth who are looking at having their needs met and who have different options 
for socialization and activities.
We need to program to meet the needs of youth as compared to just offer activities.
It helps to reflect back on who we were as teenagers. When you are working to advocate to  
others, such as decision-makers or supervisors, it helps to have your target audience reflect 
back on who they were at that time, too.
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ADOLESCENT BRAIN DEVELOPMENT

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• better understand the physiological changes in the adolescent brain that create ‘teen’  

behaviour.
• articulate that it is normal and natural for adolescents to take ‘risks.’ 
• begin to make the connection as to why a Positive Youth Development approach is needed 

during the teenage years.

Slide 15 — 10:10 a.m.  

O   NOTE: Make a general comment that many parts of a young person’s brain are in active 
development during the teen years. Read out some of those parts from the slide. In the event 
anyone asks, this slide is from the syndicated cartoon called ‘Zits.’ The young man is Jeremy.

n ASK: 
How many of you could say that you did something between ages 13 and 19 that put yourself 
at risk? Would anyone have an example to share? (Allow for two or three to be offered — you 
may want to share one of your own to get the group started, but try for a mix of experiences.)
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U SAY:
What today’s teenagers think and how they think is ‘normal’ and ‘natural,’ just like when 
you were growing up.

Brain-development research is verifying that adolescence is often a time of turbulence. 

It is a stage of rapid development physically, psychologically and socially; young people 
are confronted simultaneously with issues of identity formation and self-worth while they 
acquire a broad set of skills needed to function as an adult. The world can be seen as a bit of 
an upside-down place for them as they learn to manoeuvre their way through adolescence. 

These scientific discoveries are altering our perspective on how to understand adolescent 
behaviour. 

Research into the adolescent brain suggests that the human brain is still maturing during 
the adolescent years, with changes continuing into the early 20s.

To help give us a bit more insight into what is developmentally going on in a young person’s 
brain, we going to watch a brief video from the television show Frontline.

+ Action:
Show video (start at 11:40 minutes into the tape, the scene in the garage).

O   NOTE: The video may ‘go to sleep’ if it has been paused and may take some time to restart. 
Options for this are to have a separate DVD from which to run this or, if internet access is avail-
able, to go directly to the web page and run it from that.  
You may wish to open the floor up for general reactions to the video, as this information might 
be quite new for some. 
If you feel comfortable doing so, you could comment on whether this kind of information would 
be useful to share with others at work so they better understand youth and how programming 
with and for youth needs to be done differently than for other age groups.
You are not expected to be an expert on adolescent brain development, so let the group know 
this if they begin to ask more detailed questions. There are many videos on brain development 
on YouTube, and you can refer them there if they would like more information. 

U SAY:
As a resource, you have a handout on page 7 in your Workbook on Adolescent Brain  
Development and also the URL link to the portion of the video we have just seen at the  
bottom of page 8. 
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Slide 16 — 10:25 a.m.  

U SAY:
As we can see from the video we know that…

Youth can prefer sensation-seeking and physical activities over ones that require a great 
deal of complex thinking. 

Youth can show less-than-optimal planning and judgment. 

Youth can engage in more risk-taking and impulsive behaviours compared to what they 
might engage in when they are older. 

Youth can be less inclined to consider the possible negative consequences of risky  
behaviours.

This is the time when they need PYD.

Key Messages:
The actions youth take are normal and are often physiologically motivated.
Most youth do not set out to anger adults. Rather, it is part of them testing out and refining their 
developing bodies, skill sets and thought processes.
Youth development workers should be helping to create programs that promote safe risk-taking 
— for example, introducing new activities such as camping, canoeing, speaking at a city council 
deputation, entering a music festival, etc. Are there others the group can come up with?
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ACTIVITY — A DAY IN THE LIFE OF A 9TH GRADER

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• understand the challenges of everyday life that face youth.
• recognize that youth are making choices every day in terms of how they will spend their time.
• relate how the youth choices make can affect programming with and for youth.
   
Slide 17 — 10:28 a.m.  

U SAY:
So when we talk about youth needing positive youth development, we need to think about 
where they need it. Out-of-school time is the most critical period in which to offer positive 
youth development. It is the time when youth can ‘choose’ whether to participate in our 
programs. If they ‘choose’ to participate, we have the opportunity to help meet their devel-
opmental needs.

And we do this by providing quality youth programs.
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Slide 18 — 10:30 a.m.  

U SAY:
It’s time to take a step back again so we can then take a step forward in our understanding 
of youth.

Let’s start with a brief visualization activity. Sit comfortably; close your eyes if you want. 
Take a few deep breaths and go back in time. Try to remember a time when you were in 
Grade 9. Do you remember what the day looked like?

O   NOTE: Present the questions below, using a nice steady pace to give the learners enough 
time to reflect. You will have different types of people in your workshop each time you run it. 
Frame the following questions based on the make-up of your group (e.g., note that most rural 
communities might normally bus older students from outside the community so that question 
may be redundant, or those from urban areas may have more diverse experiences that can be 
included in the list of questions shown here).

U  SAY:
You woke up to a ringing alarm.
Or did your parents wake you up? 
Or did you sleep in?
Did you live with your parents or with some other caregiver or a friend? 
You got up right away.
Or did you roll over and sleep for 10 minutes? 
Or were you unable to get up at all until someone had to drag you out of bed?

Did you have chores before you had breakfast? 
If so, what were they?
Did you usually get them done?
What happened if you didn’t?

Did you have breakfast?
Or did you grab skip  breakfast completely? 

Did you think about the day ahead? 
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Did you walk to school? If you did, did you walk alone or who were you with?
Or did you get a ride?
Or did you take the bus?  

How did you feel about school?
Did you look forward to one class in particular? 
Did you like that teacher? 
What did you like best about that teacher? 

There were teachers you didn’t like.
Why? 

Who did you talk to at school? 

What time did you eat lunch?  
Did you stay at school or go off property? 
Was it always the same cafeteria food, or were there fresh choices? 
Did you bring a lunch from home? 
Who did you eat with?
Did you have lunch?

What did you do after school? 
Were you part of the ‘do homework’ or ‘go hangout’ group? 
Or were you part of a student club or on a sports team? 

Did you go home after school?
If you did, did you feel safe going home?
Did you have family or responsibilities there? 
Did you have volunteer commitments?
Did you play pick-up sports?
Did you have a job or just hang out? 

When you went home after school, what time was it?
Was someone else there?
Was it your siblings or someone else?  
Maybe you just watched TV or invited friends over? 
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Did you have dinner — with your family, by yourself, not at all?
After dinner, what did you do?
Did you talk to parents, siblings, grandparents, friends?
Did you watch TV?
Did you go visit or hang out with anyone?
Did you volunteer somewhere?
Did you study?
Did you go to the library?
Did you go to work?
Did you go to the mall?
Did you read? 
Did you have a curfew? 
What time was it?
What time did you go to bed?
Were you told to go?
Did you set your own limits?  

Did you get a good night’s sleep before it started again the next day?

+ Action:
Reference the learners to page 9 of the Participant Workbook to find the questions you will be 
discussing.

U SAY:
Let’s come back to the here and now and discuss a couple of questions.

1 — What sticks out in your memory from that time? 

+ Action: 
Process these observations.

2 — Throughout the day you would interact with many people. Who were they?

+ Action: 
Process these observations. Write down the people/groups on the flip chart.

3 — How do you think this picture would look different for someone in Grade 12?
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+ Action:
Process these observations. Highlight and summarize that young people grow up surrounded 
by other social groups beyond family and school.

O   NOTE: Where possible, relate the key messages back to the observations the learners are 
sharing.

Key Messages:
This exercise is to help learners recognize that a young person’s day is filled with relationships, 
people, activities and choices. 
As a young person gets older — consider the difference between someone in Grade 9 and some-
one in Grade 12 — the activities in which they are involved change and what they want from 
those activities can also be different. 
It is important that all social environments provide young people with opportunities for posi-
tive outcomes and that our program can be one of these.  
Adapted from the Positive Youth Development Resource Manual – ACT for Youth Center of Upstate Excellence.

BREAK TIME — 10:40 a.m.

U SAY:
First, let’s take a look at The Field flip chart to see if we have anything we need to deal with 
right now. (Process this if necessary but don’t try to answer questions that are coming up 
later in the day.)

Now it’s time for our morning break. We know that in the developmental needs of youth, 
we added healthy eating as an important component. So, to be healthy and to be good role 
models for our youth, we are going to have a health break right now! Let’s be back at 10:55 
a.m.  
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LONG-TERM COMMITMENT AND THE  
REAL PICTURE

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• better understand the role that they, agencies and the community as a whole play in nurturing 

positive youth development.

Slide 19 — 10:55 a.m.  

U SAY:
Before we left for our break, where we had a healthy and nutritious snack to keep us awake 
and learning, we reviewed the different social settings and relationships that supported 
us when we were younger. Although they might have changed, or been different for the 
current generation of young people, research tells us that young people need a long-term 
commitment in order to succeed.

A long-term commitment means that young people need to be nurtured 24 hours a day; for 
the first 20 years of their lives; in accordance with their developmental needs; and through 
a variety of supportive relationships, opportunities and programs.

So the question is, do you think this is what young people get in their communities? 

In reality, the picture may look a little different.
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Slide 20 — 10:56 a.m.  

+ Action:
Read from the slide.

Slide 21 — 10:57 a.m.  

+ Action:
Read from the slide.

Slide 22 — 10:58 a.m.  

+ Action:
Read from the slide.

Slide 23 — 10:59 a.m.  

+ Action:
Read from the slide.
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U SAY:
The things we need to consider here are:

Many young people may not be taking advantage of out-of-school programs.

There may not be enough programs available for them in which to participate.

Programs may not be attractive and engaging to them.

+ Action:
Direct the learners to page 10 of the Participant Workbook.

Slide 24 — 11:01 a.m.  

U SAY:
Youth Friendly Communities are helping to build healthier, stronger communities that are 
socially responsible and attractive to new business, new people and new investments.

A Youth Friendly Community has to be able to provide clear evidence that a minimum of 10 
of the 16 criteria are being met throughout the community.

Our goal, as youth development workers, is to help our communities be as youth-friendly as 
possible so that: 

Young people know of the programs in their community.

Young people take advantage of the programs in their community — and these programs 
are accessible and affordable.

Young people have a variety of programs from which to choose that meet a broad range of 
needs and interests.

Programs and services are attractive to youth.

Youth feel engaged in these programs.

Key Messages:
Youth should have choices and input in what they decide to do.
We need to have services that respond to their needs.
We need to work as a community to provide this.
Recap the ‘who’ (youth are 13–19), the ‘when’ (all the time), the ‘what’ (they need PYD), and the 
‘where’ (in Youth Friendly communities) and when they are available (out-of-school time).
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WHY PYD?

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• identify the 5 Cs that are critical to adolescent development.
• relate their own adolescent development to the development of the 5 Cs.

Slide 25 — 11:02 a.m.  

+ Action:
Flip chart the following questions in advance so the learners can see them. Be ready with your  
5 Cs flip charts. Put the sticky notes on the tables.

O   NOTE: This is an activity in which the whole group will brainstorm the concept of Positive 
Youth Development. The intent is to facilitate a general group discussion and for you to capture 
these points on the flip chart. 
At the end of the discussion, cross-reference the list the learners have come up with to the 5 C 
words (so that the participants see they are contributing meaningfully to the conversation).
To emphasize the connection, you may want to use a different-coloured marker for each C when 
you circle the 5 Cs on the flip charts. Review the next five slides in more detail.

REMINDER: Cross-reference the 5 Cs to the discussion and comments throughout the rest of 
the workshop.
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n ASK: 
What is Positive Youth Development trying to achieve?

+ Action: 
Process observations and flip chart responses.

n ASK: 
Why do we develop/offer/run opportunities and programs for youth?

+ Action: 
Process observations and flip chart responses.

n ASK: 
What outcomes are in these opportunities and programs for youth and the community?

+ Action:
Process observations and flip chart responses.

O   NOTE: Make sure that the 5 Cs, which are on page 14 of the Participant Workbook (and 
which are grounded in research), are brought into the discussion — if not by the learners  
then by you making these links. Do not reference them to page 14 until after you have 
completed this section.

U SAY:
In looking at these responses, we can see a lot of positive outcomes for youth through  
the programs we can offer. 

There are some outcomes I’d like to note here, which are (paraphrase the flip chart 
contributions that reflect each of the following 5 Cs):

• competence  • confidence  • character  • connection  • contribution

These 5 Cs of Competence, Confidence, Character, Connection and Contribution are the  
desired outcomes for Positive Youth Development, as coined by expert Karen Pittman.  
She is an American youth advocate who works for the Forum for Youth Investment and is 
considered the “mother” of Youth Development.

We will look at each of these 5 Cs in a little more detail. 
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Slide 26 —11:07 a.m.  

U SAY:
Competence… what does competence mean? 

It means having ability and motivation.

It means civic and social engagement where one works collaboratively with others for the 
larger good and to sustain caring friendships and relationships. 

With respect to culture it means respecting and affirmatively responding to differences 
among groups and individuals of diverse backgrounds, interests and traditions. 

It means being physically healthy and acting in ways that best ensure current and future 
physical health for oneself and others. 

It is emotional health in responding to and coping with positive and adverse situations, 
reflecting on one’s emotions and surroundings, and engaging in leisure and fun. 

It is intellectual competence, which means learning in school and in other settings; gain-
ing basic knowledge needed to graduate from high school; using critical thinking, creative, 
problem-solving and expressive skills; and conducting independent study. 

Lastly there is employability, where youth are competent in gaining the functional and 
organizational skills necessary for employment, including an understanding of careers and 
options and the steps necessary to reach goals. 

For me, I remember feeling a sense of competence when (fill in an example from your 
personal life). 

O   NOTE: Depending on timing, you can solicit two or three examples from the learners about 
times when they felt competent OR ask the learners to take a piece of sticky pad, write down 
the word “competent” and then write down an example from their life as to when they had a 
sense that that outcome had been met.
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Slide 27 — 11:09 a.m.  

U SAY:
The second C is Confidence. We know that adolescence can be a challenging time when 
you think the whole world is watching your every move and that if you make a wrong step 
people will laugh.

It is important for youth to have a sense of mastery and of the future, to be aware of their 
progress in life and have expectations of continued progress.

They also look to have a sense of self-efficacy. This means feeling worthy and useful, and 
being able to contribute and perceive one’s contributions as meaningful.

For me, I remember feeling a sense of confidence when (fill in an example from your 
personal life). 

O   NOTE: Depending on timing, you can solicit two or three examples from the learners about 
times when they felt confident OR ask the learners to take a piece of sticky pad, write down the 
word “confident” and then write down an example from their life as to when they had a sense 
that that outcome had been met.
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Slide 28 — 11:11 a.m.  

U SAY:
Building character means

• having a sense of responsibility and autonomy, being accountable for one’s conduct and 
obligations, being independent and having control over one’s life.

This is a particularly challenging characteristic for youth to acquire, as adults — predomi-
nantly parents — struggle seeing their children wanting more autonomy and control over 
their lives.

Having character also means

• having a sense of spirituality and self-awareness.

• having an awareness of one’s own personality or individuality.

For me, I remember feeling a sense of character building when (fill in an example from your 
personal life). 

O   NOTE: Depending on timing, you can solicit two or three examples from the learners about 
times when they felt they were developing character OR ask the learners to take a piece of 
sticky pad, write down the word “character” and then write down an example from their life as 
to when they had a sense that that outcome had been met.
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Slide 29 — 11:13 a.m.  

U SAY:
Connection – this trait is so important to young people in terms of who they connect with 
as people and how they connect with the world around them. 

It means feeling a sense of 

• membership and belonging: being a participating member of a community, being in-
volved in at least one lasting relationship with another person. 

It also means 

• safety and structure: being provided with adequate food, shelter, clothing and security, 
which includes being protected from injury or loss.

For me, I remember feeling a sense of connection when (fill in an example from your 
personal life). 

O   NOTE: Depending on timing, you can solicit two or three examples from the learners about 
times when they felt connected OR ask the learners to take a piece of sticky pad, write down the 
word “connected” and then write down an example from their life as to when they had a sense 
that that outcome had been met.
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Slide 30 — 11:15 a.m.  

U SAY:
The last C we have is that of Contribution. This is a bit like Maslow’s hierarchy of needs. If 
the other traits have been developed, then one is able to look beyond oneself and is able to 
become a contributing member of the larger community. 

It means

• being involved as an active participant and decision-maker in services, schools, organi-
zations and community. For youth, it means contributing to a better world beyond them-
selves, where they can and will act to sustain for future generations a society marked by 
social justice, equity and democracy — a world wherein all young people may thrive.

For me, I remember feeling a sense of contribution when (fill in an example from your 
personal life). 

O   NOTE: Depending on timing, you can solicit two or three examples from the learners about 
times when they felt they contributed OR ask the learners to take a piece of sticky pad, write 
down the word “contribution” and then write down an example from their life as to when they 
had a sense that that outcome had been met.

n ASK:
If you used the sticky-note approach, ask the learners to post their sticky note examples on 
each of the 5 C flip charts.

U SAY:
During lunch, take a look at these examples. You may relate to them. The youth you work 
with may relate to them. The 5 Cs are an important component of youth development. You 
can find more information about the 5 Cs on page 14 of your Workbook.
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PYD: A DEFINITION
Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• define Positive Youth Development.
• identify the three components of Positive Youth Development.
• articulate the difference between providing traditional youth services and a PYD approach.

Slide 31 — 11:17 a.m.  

U SAY:
Now we are going to look at a new way of thinking about young people and what we, as 
adults in our community, can do to help young people succeed.

Positive Youth Development as a Process
A Positive Youth Development approach enables individuals to achieve the 5 Cs.

As we saw in the last exercise where we shared some of the traits we developed as teens, 
we know it is natural for people to shape those outcomes based on the choices they make, 
the experiences they have, and the people with whom they form relationships.

Positive Youth Development as a Principle 
PYD is a philosophy, approach or set of principles that emphasizes active support for the 
capacity of youth.  

It is built on the commitment that all youth will play, thrive and succeed.  

It is based on the belief that young people are valued and capable. 

It is not based on a preventative and treatment approach or on a deficit approach where 
young people are bad, cost the community money or are at risk, broken or need to be fixed.

Just as a note, this is one reason some people may not fully understand a PYD approach. 
They are funders or decision-makers who believe that things are broken and need to be 
fixed, and that is what they will support. 

The PYD approach takes the stance that all young people have capacities and that nurtur-
ing of those capacities means they won’t end up being broken and having to be fixed in the 
first place!
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Positive Youth Development as a Practice 
The last piece of Positive Youth Development is viewing it as a practice. The application of 
the principles in a natural process becomes the practice of PYD.

In this next part of the workshop, we are going to look at these three areas in more detail.

First, let’s look at a definition of Positive Youth Development.

Slide 32 — 11:19 a.m.  

+ Action:
Read from the slide:

“Positive Youth Development is the process of preparing young people to participate in the 
opportunities of adolescence and adulthood through a coordinated and progressive series 
of activities and experiences that help them become socially, morally, emotionally, physi-
cally and cognitively competent.”

This definition is about 12 years old now. As you can see, the Positive Youth Development 
movement has been around for a while but, with the exception of one word, it still stands. 

The word that has been changed in this definition is in the phrase “opportunities of adoles-
cence.” The original wording said “challenges of adolescence.”

If we are to see youth as assets, we must recognize the stage of development through 
which they are going is not a challenge to be dealt with (which is a deficit-based approach) 
— it is an opportunity to be nurtured (which is an asset-based approach). 

The other piece that is important to note in this definition is that it speaks to “a coordinated 
and progressive series of activities and experiences.”

A wise person once said “You can’t get a different outcome if you keep doing the same 
thing.” The same is true for positive youth development. If youth are not offered a variety 
of opportunities, they will find it difficult to learn new things, have new experiences and 
test out new concepts and skills. 

This point, in and of itself, should we choose to embrace it, can have a tremendous and 
productive effect on how we can or should be programming with youth.

+ Action:
Reference the learners to page 15 of the Participant Workbook for more about the definition of 
Positive Youth Development. 
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ACTIVITY — SUPPORTING YOUTH IN THE DEVELOPMENT OF 
THE 5 CS
Slide 33 — 11:21 a.m.  

n ASK: 
When you think about young people, adolescents or teenagers, what comes to mind? What 
headlines pop into your head? 

+ Action: 
Invite participants to create a headline on the sheet on page 16 in the Workbook. Allow two to 
three minutes and then ask them to share. Process the observations. 

O   NOTE: If you can, cut out examples from local newspapers of what has been covered over 
the past week in your area. If you use these examples, reference that it is from your area so the 
content might be different from what others in the room might read about. 

U SAY:
Most of time we are inundated with negative news, events and statistics. We worry about 
young people, their behaviours and where they might be headed. 

On the other hand we have expectations, hopes and goals for young people. We want to 
see them succeed, to become successful, productive adults. 

We want them to develop the 5 Cs (reference the chart on the wall).

The question is, how do we get to those desired outcomes despite our worries and fears 
and perceptions that youth are at-risk for all kinds of things?

O   NOTE: Reflect back to the Grade 9 thoughts and the Word Collage moments, reference any 
risk-taking stories that were told and reinforce that youth are not at-risk. They are at-bat — 
they are practising and learning new skills and knowledge and competencies. 
It’s our role to help them weed out the stuff they don’t need and that won’t help them develop 
the 5 Cs. Our role is to help them trim their tree!
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U SAY:
So, what do young people need to achieve the 5 Cs? They need to have their developmental 
needs met for sure, but there is more to it than that.

Slide 34 — 11:24 a.m.  

n ASK: 
Ask the learners to turn to page 17 in their Workbook.

O   NOTE: This slide will have multiple clicks to move the information from one level to the 
next. Note the clicks on the model that follows:

Click Five 8

Click Four 8

Click Three 8                                      

Click Two 8

Click One 8 
Brings up the blank triangle

ENGAGEMENT

CONNECTEDNESS

PREPAREDNESS

SAFETY AND BASIC NEEDS

POSITIVE YOUTH DEVELOPMENT
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U SAY:
As was mentioned before, the 5 Cs are like Maslow’s hierarchy of needs, and so is Positive 
Youth Development as a whole.

Click One — Let’s start with the hierarchy. Like Maslow, you have to start at the bottom of 
the pyramid and work your way up. Unless the needs are met on the level below, it is very 
difficult to move up the triangle to the top.

Click Two — As with Maslow, the bottom of the triangle is safety and basic needs, such as 
food and shelter. These must be met in order for youth to grow and learn. Research has 
shown that it is more difficult for a young person to learn at school if they come to school 
with an empty stomach. 

There is also broad base of research indicating that fear, or the sense of not being safe, also 
affects learning and development. 

And, if youth don’t get enough sleep, it’s more difficult for them to retain the information 
they have learned. 

Just as a note, there is an interesting part of the video we just saw, and for which you have 
the website reference, that speaks to the issue of youth needing sleep. It compares two 
youth who did the same activity, got different amounts of sleep and then had different 
results when they re-did the activity. It’s worth a look. On the website it is the section called 
“From ZZZZ’s to A’s.” 

Click Three — We then move on to preparedness. In the PYD approach, this is where a lot of 
the 5 Cs live. Competency, character and confidence can be found here. This is where young 
people ready themselves for life. 

A comment on this is inspired by Karen Pittman. As one who came from an asset-based 
rather than a deficit-based approach, she coined the phrase “Problem-free is not fully 
prepared.” What she means here is that having their basic needs met doesn’t mean young 
people are prepared to effectively transition to adulthood.

Click Four — The next level is one of the Cs, that of feeling connectedness. You can see how 
the PYD approach all starts to come together.
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Click Five — The last level is that of engagement. Engagement is termed as the need for 
young people to have opportunities to engage in meaningful activities, have a voice, take 
responsibility for their actions, and actively participate in civic discussion. This is the contri-
bution level of the 5 Cs, which we reviewed as being the culmination point of the other 4 Cs. 

Pittman, after a 10-year period of research, expanded her “Problem-free is not fully pre-
pared” stance to “And fully prepared is not fully engaged.” This last piece was added as a 
way to spark agencies, communities and individuals into understanding that youth being  
active in their community doesn’t just happen on its own. It is a process that must be  
created and supported if youth are to actualize their full potential. 

When you stand back and look at it, the process of positive youth development begins to 
make sense. 

For us as youth development workers, we then can look at our programs and services and 
ask, “How does what we offer help youth move from the bottom of the triangle to the 
top?” 

And, as an agency representative, you can ask yourself the same thing: “How does our 
agency, our corporate structure, prepare and engage youth from the bottom to the top?” 
This is not just programs and services now, but the organizational vision, mission, goals, 
objectives, policies, procedures and practices. 

Finally, as community representatives, you and others in your community can look at both 
your range of programs and services and also the corporate or municipal structure and ask 
yourselves the same question. 

You may say you don’t have the ability to influence the community in adopting a PYD  
approach. But you do. By starting with your programs and services, you can embed this  
approach at your workplace and then start outreaching to others from there. 

O   NOTE: Summarize this section by reading off some of the 5 Cs sticky notes to see if and where 
the four levels of PYD show up. There is also the opportunity to put forward the question around 
each of these four levels as to which of these areas do we, as Youth Development Workers, have 
control over (to a small, medium or large extent) or are able to influence. Knowing this will help us 
better understand how we can move the PYD process along.
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Slide 35 — 11:29 a.m.  

+ Action: 
Reference the learners to page 18 of the Participant Workbook to find the table on Traditional 
Youth Services Versus the Positive Youth Development approach.

U SAY:
And to help you interpret and present this model to others, let’s take a look at what adopt-
ing PYD means as compared to what we, or others in our community, might be doing right 
now. 

O   NOTE: This slide is similar to the previous one where you need multiple clicks to work 
through it. The clicks go as follows:  

Click 1     What is the PYD Approach? (slide title)

Click # Content Click # Content

 
 2 Traditional Youth Services  
  (left column title) 

 3 Focus on problems  
  (e.g., youth are bad)

 6 Reactive  
  (e.g., response to crime sprees) 

 8 Targeted youth  
  (e.g., low-income or at-risk)  

 10 Youth as recipients  
  (we program ‘for’ youth)  

 12 Programs  
  (e.g., as ends to themselves)  

 14 Professional providers  
  (e.g., specific groups only)  

 

 4 Positive Youth Development  
  (right column title) 

 5 Focus on positive outcomes  
  (e.g., youth have assets to contribute)

 7 Pro-active (e.g., healthy living)

 9 All youth (inclusive with consideration 
  for unique needs of individuals)

 11 Youth as active participants 
  (we program ‘with’ youth)

 13 Community response (e.g., as a start  
  to community engagement)

 15 Community members (e.g., a variety  
  of types of partners and individuals  
  provide services) 
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U SAY:
Click 1 — So, what is the Positive Youth Development approach?

Click 2 — In traditional youth services…

Click 3 — We focus on problems: “Teens are bad and we need to get them off the street.”

Click 4 — In a Positive Youth Development approach…

Click 5 — We focus on positive outcomes: “Teens are great volunteers, they contribute to 
the economy and we should make them feel welcome in our community.”

Click 6 — Traditional youth services are reactive: “Oops, we have a problem; let’s fix it.”

Click 7 — PYD services are pro-active: “We never want to have the problem with gangs that 
is happening in that community over there so we’re going to do this instead.”

Click 8 — Traditional programs are targeted at specific groups of youth: “Have you heard of 
the at-risk group or the low-income group or the high-achievers group?”

Click 9 — PYD programs target all youth but ensure there are ways and means by which 
those youth who may be challenged to attend (e.g., due to cost) are able to participate in a 
respectful and non-disclosed manner.

Click 10 — In traditional programs youth are recipients of our services. We plan the pro-
grams and they will come.

Click 11 — The PYD approach sees youth as active participants who help plan, implement 
and evaluate programs and services.

Click 12 — In traditional programming we concentrate on programs. The program is the 
starting and end product. 

Click 13 — In PYD, programs exist only in response to community need and are not an end 
unto themselves. The process of working with youth actually becomes, in many cases, the 
program itself. 

Click 14 — In the traditional approach, professional staff and agencies provide the service.

Click 15 — In the PYD model, professionals, individuals and the youth themselves provide 
the programs and services. No one group owns them, and anyone can start them based on 
the needs of youth and the interest of members in the community.
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In the 37 recognized Youth Friendly Communities in Ontario, there are some interesting 
examples of people who have started youth programs because they thought it was needed in 
their community. One person ran weekly art lessons in the park for teens. Another opened his 
recording studio up so that teen bands could make demo tracks. 

And youth are often the best programmers. Take a look at any skateboard park. You have older 
youth mentoring younger youth, teaching them new skills, checking them out if they fall, and 
letting them know if they have the right equipment for what they are trying to do. That is a 
program unto itself.

NOTE: This does not mean that prevention programs and efforts should be abolished. A posi-
tive youth development approach is to look at the bigger picture: to strengthen existing services 
and programs and to expand opportunities and supports what a community offers to young 
people so they can develop to their full potential. It challenges communities to take a new look 
at its resources and how they can be used to support young people. 

Key Messages:
Positive Youth Development involves a new way of thinking.
Some agencies and individuals may need to be educated on what PYD is so they can begin 
to bring it into the work they do (e.g., municipal councils, sports groups that may be highly 
structured and regulated).
Change takes time, and it is our collective job to support the change and help bring it to our 
communities.
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THE PROCESS

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• understand the processes and approaches that create Positive Youth Development.
• articulate the developmental needs that are met in youth programs and services employing PYD.

Slide 36 — 11:39 a.m.  

U SAY:
The 5 Cs are a brief summary of the goals of youth development. They are useful when  
asking why we do what we are doing for youth and are broad enough to pose challenges 
for designing and evaluating our programs and services.

The other processes include the developmental needs of youth as a driving force in the 
creation of youth engagement opportunities.

Then we have The Search Institute’s 40 Developmental Assets, which reflect additional out-
comes of youth who are engaged in, and communities that want to prepare for, PYD.

Just to touch on the 40 assets as it relates to our work as youth development workers.

Turn to page 19 in your Workbook. Reading down through the list, check off those assets 
you think your programs or services can help support youth in developing (give them a 
couple of minutes to complete this exercise). 

n ASK:
How many did you check off?
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O   NOTE: 0% to 100% in the room may say they take responsibility for incorporating an asset-
based approach into programming. Be prepared to speak to why this might be (e.g., previous 
planning processes, awareness of the asset model, sense that it is not the ‘role’ of the agency to 
incorporate school and neighbourhood and family aspects in their program approaches). 
For more information on the asset model, refer the learners to www.search-institute.org. 

U SAY:
Different people will have checked off different amounts because we all offer different 
types of youth programs. The bottom line is that youth programs, by their very nature,  
usually tend to support the development of youth assets and that the programs we offer 
have a great opportunity to address these assets. We just need to take the time to  
consider how best to do this. 

O   NOTE: In an evolved, ‘general’ recreation-type program, where youth are actively engaged 
using the PYD approach, the development of the following assets can be supported:
3, 7, 8, 9, 10, 14, 15, 16, 17, 18, 23, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40.
Up to 27 of the 40 developmental assets can usually be found in a well-established Positive Youth 
Development approach. It may be useful to share this information, as this kind of information is 
helpful when advocating for youth programs, advocating for more funding, or preparing proposals 
to new funders. 

IMPORTANT NOTE TO REMEMBER AND SAY:
Regardless of their curricula, our youth programs (social clubs, youth groups, drop-ins, etc.) are 
often the vehicle to give young people access to networks and resources to which they might 
not normally have access (i.e. employment, education, social services). 
Youth Development Workers provide a point of access because they understand the needs and 
assets required for youth to succeed.
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Slide 37 — 11:44 a.m.  

U SAY:
We have reviewed some of the principles by reviewing the definition of Positive Youth  
Development, and we’ve had some discussion on how we need to embed the needs and  
assets in our work using a PYD approach so the resulting outcome is that youth end up  
having developed their own set of 5 Cs.

We need to recognize that this is a long-term commitment, which happens…

[ASK]: How many hours in a day? (24)  

[ASK]: For how many years? (20)

and is based on a community approach where all of us play a part in creating the Positive 
Youth Development environment, and where youth have a voice because they are part of 
the process and because they are fully engaged.

We have a great start to working toward PYD. But there is one other principle to introduce: 
resiliency.

Key Messages:
Positive Youth Development is not a specific program. It is an approach that can be layered onto 
any existing program or activity or event and that will help youth meet their needs, develop 
their assets and formulate their Cs. 
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WHAT IS RESILIENCY?

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• understand what is meant by resiliency.
• reflect on how, over time, youth develop resiliency.
• identify personal resiliency builders.

Slide 38 — 11:46 a.m.  

U  SAY: 
Sean, a 15-year-old high school student, says that “Resiliency is about bouncing back from 
problems and stuff with more power and more smarts.”

That sounds pretty straightforward!

Slide 39 — 11:47 a.m.  

U  SAY:
And here is another definition: “Resiliency can be defined as the capacity to spring back, 
rebound, successfully adapt in the face of adversity and develop social and academic com-
petence despite exposure to severe stress... or simply the stress of today’s world.”

O   NOTE: Here is a great opportunity for you to share a time when you began to develop some 
resilience to some situation. It could have been as basic as when a sibling would tease you and 
you would get in trouble so, instead, you began to ignore the sibling’s behaviour that started the 
conflict. 
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Slide 40 — 11:48 a.m.  

U SAY:
We are going to go a bit more in-depth in understanding resiliency because, in today’s 
world, pretty much every young person has to learn the skill of resiliency. 

You will find a quiz on page 20 of your Workbook. Here is an opportunity for you to find out 
if you have some of the basic requirements that help people bounce back from tragedy, 
trauma, risks and stress by having the following “protective” conditions in their lives.  
The Resiliency Quiz was created by Nan Henderson, M.S.W. and was reprinted from www. 
resiliency.com, © 2004, 2007 Resiliency In Action, Inc. 

When you are answering this quiz, you can use “Yes” or “No” answers and, if you are  
struggling between the two, you can use the occasional “Sometimes.” And, where it  
references in ‘school,’ just substitute the word ‘work.’

O   NOTE: Give the learners a couple of minutes to complete the quiz. When you see pens have 
stopped moving or people sitting up, you know they are finished. As this is rather a wordy quiz, 
you may want to read out the points as people are doing them, in the event you have different 
levels of literacy ability in the room. 
This is also a good time to check in with your host to see about lunch being served. It is sched-
uled for noon and, if you are on schedule, you should finish this next part by then. If not, you 
might want to have it held momentarily. If it’s not ready until just after noon, that’s fine; give 
people a bit of a longer break.
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Part One
The Resiliency Quiz

1. Caring and Support
___________ I have several people in my life who give me unconditional love, non-judgmental 

listening, and who I know are “there for me.”
___________ I am involved in a school, work, faith or other group where I feel cared for and valued.
___________ I treat myself with kindness and compassion and take time to nurture myself 

(including eating right and getting enough sleep and exercise).

2. High Expectations for Success
___________ I have several people in my life who let me know they believe in my ability to 

succeed.
___________ I get the message “You can succeed” at my work or school.
___________ I believe in myself most of the time, and generally give myself positive messages 

about my ability to accomplish my goals, even when I encounter difficulties.

3. Opportunities for Meaningful Participation
___________ My voice (opinion) and choice (what I want) is heard and valued in my close 

personal relationships.
___________ My opinions and ideas are listened to and respected at my work or school.
___________ I volunteer to help others or a cause in my community, faith organization or school.

4. Positive Bonds
___________ I am involved in one or more positive after-work or after-school hobbies or 

activities.
___________ I participate in one or more groups (such as a club, faith community or sports 

team) outside of work or school.
___________ I feel “close to” most people at my work or school.

5. Clear and Consistent Boundaries
___________ Most of my relationships with friends and family members have clear, healthy 

boundaries (which include mutual respect, personal autonomy, and where each 
person in the relationship is both giving and receiving).

___________ I experience clear, consistent expectations and rules at my work or in my school.
___________ I set and maintain healthy boundaries for myself by standing up for myself, not 

letting others take advantage of me, and saying “No” when I need to.
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6. Life Skills
___________ I have (and use) good listening, honest communication, and healthy conflict-

resolution skills.
___________ I have the training and skills I need to do my job well, or all the skills I need to do 

well in school.
___________ I know how to set a goal and take the steps to achieve it. 

U SAY:
There are 18 possible answers here. We are not going to share who answered what, but I 
would like you to count the number of “Yes” answers you had and write down the total on 
your page. 

Now we are going to move back in time. Remember when you were in Grade 9 earlier on in 
the day? I’d like you to answer the questions again from that Grade 9 perspective. 

+ Action:
Read off the questions again if you read them the first time.

O   NOTE: Give the learners time to complete the questions again.

U SAY:
Now count how many “Yes” answers you had when you were in Grade 9. Raise your hand if 
you had more “Yes” answers now than when you were in Grade 9. 
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n ASK:
What might this tell us about our own development? 

+ Action:
Process observations: Answers should include: 
• Some people developed a lot more since Grade 9.
• Some people developed a little more since Grade 9.
• All of us or most of us did some development until now.
• At some point some of us may have been introduced to someone or something that made a 

difference.

O   NOTE: You can summarize this part with an observation that even though we have a great 
group of youth development workers in the room, we have had to develop resiliency along the 
way to make us who we are. We are like today’s youth who are searching for ways to make that 
transition from adolescence to adulthood and to develop the skills they need to be sitting in this 
room 10 years from now.

U SAY:
No one develops resiliency in the same way. If you turn to page 21 in your Workbook, you 
will see there is a list of personal resiliency builders, or strategies, that people use to be 
resilient. 

Take a quick look to see which are the top three or four of the possible 15 that you use to 
help calm the wavy waters in your world. This resource was also created by Nan Henderson, 
M.S.W. and was reprinted from www.resiliency.com, © 2004, 2007 Resiliency In Action, Inc.

O   NOTE: Give the learners a couple of minutes to read the material and complete the quiz. 
Again, you may want to read this to the group.
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Part Two
Personal Resiliency Builders: Individual Qualities that Facilitate Resiliency

 1. Relationships — Sociability/ability to be a friend, ability to form positive relationships
 2. Service — Giving of yourself to help other people and animals, organizations and/or social 
  causes
 3. Humour — Having and using a good sense of humour
 4. Inner Direction — Basing choices/decisions on internal evaluation (internal locus of control)
 5. Perceptiveness — Insightful understanding of people and situations
 6. Independence — “Adaptive” distancing from unhealthy people and situations; autonomy
 7. Positive View of Personal Future — Optimism, expecting a positive future
 8. Flexibility — Can adjust to change; can bend as necessary to positively cope with situations
 9. Love of Learning — Capacity for and connection to learning
10. Self-motivation — Internal initiative and positive motivation from within
11. Competence — Being “good at something”/personal competence
12. Self-worth — Feelings of self-worth and self-confidence
 13. Spirituality — Personal faith in something greater
 14. Perseverance — Keeping on despite difficulty; doesn’t give up
 15. Creativity — Expressing yourself through artistic endeavour or other means of creativity

U SAY:
As youth development workers, our role is to help youth develop resilient skills and  
attitudes. We can do this by:

1. Communicating the Resiliency Attitude: “What is right with you is more powerful than 
anything wrong.”

2. Focusing on the person’s strengths more than problems and weaknesses, and asking 
“How can these strengths be used to overcome problems?” Look to the list of 15  
Personal Resiliency Builders and help them find one or a couple that best suit their style.

3. Providing for the conditions listed in The Resiliency Quiz.

4. Having patience and knowing that successfully bouncing back from a significant trauma 
or crisis takes time.

On pages 22 and 23 of your Workbook you can find more information about resiliency and 
the components we can use to help guide our work with youth.
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Slide 41 — 11:59 a.m.  

U SAY:
This is one point about resiliency that we can share with young people who might be  
struggling with the waves in their lives and having trouble bouncing back. 

+ Action:
Read the slide.

U SAY:
As we end the morning, we can see how different approaches to Positive Youth Develop-
ment, whether they are the 5 Cs, the assets, the developmental needs or the resiliency  
approach, really complement one another and create great opportunities for us to work 
with the youth in our communities. If you want more information about resiliency, go to 
www.resiliency.com. 

O   NOTE: Check The Field and see if there are any questions to be answered before lunch. If 
there are, do so. If not, carry on as below.

U SAY:
It is about time for lunch now. Again, in being good role models, we are going to be having 
a healthy lunch to keep up our energy!

(Identify where lunch will be served, where people can eat and what time they need to return 
to the room. Also, let the group know you are around to answer any questions they may have. 
You can also check your timing. There is an hour built in for lunch. If you are on time — it 
should be around noon — you can ask the learners if they want the full hour or if they want a 
little less time and to leave a little earlier.)
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THE PRACTICE(S)

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• relate to the sensitivities associated with feeling different.
• articulate what his/her organization can do to minimize anti-tolerant behaviours.
• understand the tension that sometime exists in creating youth-adult partnerships.
• clarify the various levels of youth participation.
• understand the important role they play in being champions for youth.

Slide 42 — 1:00 p.m.  

O   NOTE: Before you start the afternoon segment, bring up answers to any questions you 
might have had asked of you at lunch and ask the group if anyone has any questions before you 
start.

U SAY:
This is where we start putting the rubber to the road. 

The Practice is the practical approach to PYD.

We will start with setting the stage to ensure we are open and ready for PYD. Then we will 
move to a segment on nutrition and youth. 

We are then going to touch on a tool that might be helpful to you as you plan and evaluate 
your programs, and that is the Intentional Youth Development Tool.

Then we will wrap up with a bit about your role as a youth development worker facilitating 
PYD in your community and who is around to help you do it. 
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Slide 43 — 1:05 p.m.  

+ Action:
Create two flip charts, one with a heading that says “Not Fit In” and one that says “Fit In.” 

O   NOTE: As it is just after lunch, it may be a good idea to have this exercise done in pairs 
standing up.
 

U SAY:
It is important as we work toward Positive Youth Development that we ensure a safe  
environment.

When we talk about a safe environment we often focus on physical safety — all the aspects 
that make the facility a safe place, safe from fire, other hazards or accidents. Although 
physical safety is extremely important, we need to remember a different aspect of safety, 
and that is emotional safety.

We also need to make sure we are not focusing on collective or individual differences but 
working with all youth in a PYD approach.

Let’s start off with some reflections. Get a partner who you don’t know (wait for this to 
happen) and talk about a time where you felt you didn’t fit in with a group. 
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U SAY:
As you think about a time when you did not fit in, think about...

Where were you? 

Who were you with? 

Were you familiar with the activities, culture and styles?

What did you have in common? 

How did you feel about the situation? 

Where was your attention focused? 

How did you respond? 

+ Action:
As the pairs begin talking, you can ask the following questions just to get them thinking. Once 
they’ve started you can finish with the questions. If they seem to stall, you can repeat or say 
more of the questions.
After the discussion has finished, capture some of the examples on the flip chart with the ‘Not 
Fit In’ heading. 

U SAY:
Now, in your pairs, think of a time where you were with a group of people with whom you 
felt comfortable and totally relaxed.

Where were you? 

Who were you with? 

Were you familiar with the activities, culture and styles?

What did you have in common? 

How did you feel about the situation? 

Where was your attention focused? 

How did you respond? 
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+ Action:
Capture some of the examples on the flip chart with the ‘Not Fit In’ heading. 

U SAY:
Let’s take a look at the feelings you had in each of these situations. 

+ Action: 
Read a couple of the examples from each of the ‘Not Fit In’ and ‘Fit In’ pages. Ask the person 
who made that comment how they felt in that situation. Draw a line under the comments on the 
flip chart and add in a ‘feelings’ title there. If there’s not enough room, use a different colour of 
marker to insert the ‘feelings’ feedback throughout the page. Do that for both the Do Not Fit In 
and Fit In flipcharts. Then compare the words under each heading.

O   NOTE: When flipping charting and debriefing this exercise, provide the learners with an 
opportunity to share the feelings they remember from the experiences. Try to balance examples 
from both comfortable and uncomfortable situations. If there are no examples from uncomfort-
able situations, use prompters to get them thinking, such as if they were trying out for a sports 
team and everyone was three inches taller than they were, or they were trying out for a choir 
and everyone could read music but they couldn’t. Use examples that may seem less threatening 
to your learners to let them know that feeling safe comes in a variety of ways. 

U SAY:
As Youth Development Workers what we want to do is to create spaces and places  
with emotional safety so that youth feel good about their feelings when they fit in and  
to minimize negative feelings that can occur when they feel they don’t fit in.

We are going to explore this area in a bit more detail. Youth have always been diverse — 
we are just learning more about what being diverse means and how to more effectively 
respond to it.

Youth experiment with personal expressions, from dress code to music to language and 
behaviour. We might sometimes jump to conclusions about who these youth are and what 
they bring to our programs. 
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O   NOTE: You need your laminated pictures (plus explanations) and erasable markers for this 
exercise.  

+ Action:
Have the group divide into groups of four or five or use the tables as groups. Give each group 
one different picture. 

U SAY:
Look at the picture. 

Discuss and write down assumptions people might have about those in the pictures relative 
to who they are and how they might behave. Write down your comments on the pictures 
themselves (with the erasable markers). Take a couple of minutes to do that, and then we 
will switch pictures.

+ Action: 
After a couple of minutes have each table pass its picture on to the next table, where it can add 
more comments. Give a minute or so for this.
Do one last final pass around so that each group has seen at least three pictures.

U SAY:
Let’s share some of the assumptions your group discussed about one of your pictures. We 
consider this to be a safe environment and that the comments may not be ones you really 
believe, but which others may assume to be true based on the pictures we have here.

+ Action:
Read from your list who the groups of youth in the pictures really are — the group names are 
listed on the reverse side of your master set of pictures.

O   NOTE: It is expected that both positive and negative discussions will come forward. When 
the negative ones do, ensure that the commentary is not overtly derogatory. Indicate that nega-
tive stereotypes are often what others see in youth and that our role as youth development 
workers is to present youth respectfully, even when they may be seen in a negative manner by 
others. 
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n ASK:
How might stereotypes influence the interaction between adults and young people? (Process 
observations.)

(Take two of the pictures with groups that seem to be quite different and ask... )

How might stereotypes influence the interaction between youth and other groups of youth 
such as these ones? (Process observations.)

What might be the repercussions of this stereotyping? (Process observations.)

U SAY:
As Youth Development Workers we need to be mindful that we might do some unconscious 
stereotyping ourselves. If that happens, we can unknowingly draw youth into our programs 
with whom we feel comfortable because we identify with that group and we can alienate 
youth who might be really needing our programs. 

We’ve talked about many of the stereotypes young people are facing. Since we are youth 
development workers, we must be aware enough not to give into our own assumptions. 
But we live and work in environments where others may not share that self-awareness. 

Let’s think about where we work and look at ways to enhance and create safer environ-
ments for all young people, regardless of who they are. 
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Slide 44 — 1:30 p.m.  

O   NOTE: You will need one prepared flip chart for each group that replicates the Interven-
tions (Program activities and instruction, Organizational practices and policies, Involving  
community and family) on one side, and a line for the group to write in one of the signs on the 
top. Note the full chart is found in the Participant Workbook on page 24.

U SAY:
Lack of tolerance for others can occur in four general ways. They are:

• language bias: when dehumanizing words, derogatory words, labeling, name calling, 
terms that other people don’t understand, and sexist language is used.

• stereotyping: when members of a group are portrayed in one role with one characteristic.

• exclusion: when there is a lack of representation of a group.

• misinformation: when there is faulty information given on a group, event or an activity.

Does anyone see evidence of this happening in the places we work now? 

So, how can we address this where we work?
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Slide 45 — 1:33 p.m.  

U SAY:
We can do this by looking at three areas of how we do business:

How we implement our program activities and instruction.

How we implement our organizational practices and policies.

How we involve community and family.

We are going to take a bit of time to look at how we are or could be creating safer spaces 
for youth. At your table you will find a large sheet with markers. I will give your table one 
of the four symptoms to address. You will take around five minutes to write down your 
brainstorming ideas on what you can do or what you are already doing in your agency to 
minimize or eliminate the symptom.  

O   NOTE: Learners can either work at their tables and put their responses on a flip chart or can 
do the exercise on page 24 in their Workbook and share their comments as they write them in.  

+ Action:
Starting with the first sign, have each group share what it thinks are the two best things that are 
being done to address their issue. Flip chart these responses. If two groups have the same sign, 
ask the second group only to add new strategies that have not yet been heard. Have the groups 
post their sheets on the wall for the duration of the day. 

O   NOTE: Make a summarizing comment about the number of ideas, the diversity of sugges-
tions, the number of actions that sound “workable.”
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PROJECT PIPELINE

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• demonstrate the impact a shared youth-adult relationship has on end results.
• become more aware of potential power situations where adults and youth are concerned.
• see the positive dynamics of an effective youth-adult partnership.

Slide 46 — 1:40 p.m.  

U SAY:
Young people can have an impact on programs and organizations in many different ways. 
They can plan and implement projects, they can provide input and express their opinion, 
or they can sit on committees as voting members. In either case, young people and adults 
have to learn how to work together as a team. Now think about what a youth adult partner-
ship can look like. 

Let’s get started by thinking about the benefits of this relationship. How many in the room 
presently work directly with youth in some way? Why should we do this in the first place? 
What do we gain from working together as youth and adult partners? 

n ASK:
Ask participants to name the benefits of a youth-adult partnership.

+ Action:
Record the responses on the flip chart.
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U SAY:
Great; here are some very convincing reasons to form youth adult partnerships. Let’s keep 
those in mind.

Now let’s think about the obstacles — the issues that might get in the way of an effective 
youth-adult partnership. 

+ Action:
Record the responses on the flip chart. Briefly review both benefits and challenges. Post the flip 
charts on the wall. 

U SAY:
This is not new information for any of us who work directly with youth. We are the  
advocates for engagement and PYD.

Let’s take this a step further. Let’s practise working together in youth-adult partnerships!

SUPPLIES NEEDED: Plastic chutes and rolling objects (as provided in your tube), and up to 
three containers. 

SET UP: You will need a starting area/line and a finishing spot (where the container will be).   

+ Action:
Divide group so that half are youth and half are adults and then have them make three teams 
with an equal number of adults and youth on each team.

O   NOTE: There are only enough chutes for three teams of five. Ask for volunteers to hold the 
chutes, and for one person in each team to be the object picker-upper. Use all the chutes. Those 
who do not have one should be invited to observe their team for later commentary. 
Clarify that this is not a role-playing exercise where the youth act as youth and adults as adults. 
Youth and adult designations merely indicate who is in the group and their participation for the 
activity.



Positive Youth Development Facilitator Guide  77

U SAY:
The guidelines for this activity are that: 

All participants must start behind the starting line before beginning to deliver an object.

One person can pick up the object and put it into the first chute.  No one else can touch the 
object during delivery.

During transportation, because you want to get the object from the starting line into the 
container at the finish line, remember:

The object should not stop while it’s in transit.

The object may not roll backwards while it’s in transit.

The object cannot touch the ground.

The object cannot touch another team member.

The chutes cannot touch each other at any time.

When the object is in someone’s chute, that person cannot move their feet.

Breaking of any of these rules means the object has to be returned to the starting area and 
the team starts the delivery process all over again.  

Each time an object is delivered, your team will go back to the start area — the designated 
object picker-upper stays the same throughout the whole process.

Any objects already in the container stay in the container even if a rule has been broken.

1st Game:   

U SAY:
To begin with, the adults are going to be the leaders in this exercise. They are the only ones 
who can speak and make any direction. No one else can contribute, even if it’s just in sign 
language. Youth are to do only what they are told.  

O   NOTE: Let this go on for five minutes or so.
Each time you start a new game, tell the groups that the plan from the previous attempt must 
now be forgotten. They cannot just go back to what they were doing before and continue with 
this; they need to make up a new plan under the new leadership. 
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2nd Game:   

U SAY:
We are going to continue to have the adults as leaders. But, I also need a couple of youth 
in each group who are willing to help (have them volunteer by raising their hands). You, 
youth, can talk and contribute but only if you are asked to by one of the adults. 

O   NOTE: Have this game go on for around four minutes.

3rd Game:   

U SAY:
Now we will have the youth who are the leaders, with adults talking and contributing only 
when asked to do so. 

O   NOTE: Have this game go on for the next three to four minutes.

Debriefing:

n ASK:
How did the adults feel in each of the three stages? (Wait for observations.)

How did the youth feel in each of the three stages? (Wait for observations.)

Did both parts of the team support the other in achieving the goal? (Wait for observations.)

U SAY:
It is key for us to understand the importance of including youth in decision-making  
processes, in discussions and activities. Let’s look at Hart’s Ladder to understand the  
stages of this partnership.
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Slide 47 — 2:05 p.m.  

+ Action:
Reference the learners to page 25 of the Participant Workbook where they can find more 
information on Hart’s Ladder of Youth Participation.
 

U SAY:
I would like to share with you an outline of youth participation Roger Hart developed. It  
describes some of the pitfalls we need to be aware of and from which we should steer 
clear. 

First, let’s note that the bottom three layers are essentially non-participatory.

Manipulation — Adults consciously use youth’s voices to send their own message. For 
example, adults use a young person’s drawing in a publication with no input from the 
youth. Out of context, it can be used to present a totally different perspective from what 
was originally intended. Or, even more like deception, adults can use youth activities in 
a project (e.g., planting a flower bed) to “support” a claim that the whole project was 
planned and done by youth (e.g., a children’s garden).

Decoration — Young people participate in events or campaigns by wearing t-shirts advocat-
ing for a cause or doing a musical performance without understanding what the advocacy 
or campaign is all about.

Tokenism — This is a difficult issue to address. In this case adults intend to give young 
people a voice but they have not thought through how to do this effectively. Common 
examples are to invite one or maybe two young people to join a board of directors; usually 
they are quite ineffective, being outnumbered and overwhelmed by adult communication 
and culture. 

With good planning, we won’t see any of these first three levels in our programs or  
organizations. 

The next levels are all different types of youth participation. This is not a continuum where 
youth need to start at one level and progress up the ladder. We can help them create oppor-
tunities where they can be on rung 7 one day, if it meets their needs, rung 4 the next if that’s 
what they need, and so on. Our role is just to make sure there is lots of diversity there. 
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Assigned but informed — In social mobilization efforts young people can be assigned a role 
or responsibility and thus be actively involved as long as they understand the issue at hand 
and volunteer to do something. (Give an example from your experience if you wish). 

Consulted and informed — Young people provide input and perspective that has an impact 
on the outcomes of the project; adults still design and do the overall management. Exam-
ples might be city-wide surveys or community-mapping projects. 

Adult-initiated, shared decisions with youth — Young people are involved from the begin-
ning of the project and have some influence on the design and implementation. (Give an 
example from your experience if you wish). 

Youth-initiated and -directed — On the community level there are youth-initiated and 
-directed projects; they are often short-term and centred on relief actions. If youth want to 
sustain and broaden their organizations, they often seek adult allies (as in the next level). 
For example, Craig Kielburger started a youth project at age 12 to protest and educate on 
child labour issues in the Third World. He started with a group of friends and reached out to 
local schools. 

Youth-initiated, shared decisions with adults — Young people initiate a project and seek 
adult involvement for guidance and resources (power). (Give an example from your experi-
ence if you wish).

Adapted from the Positive Youth Development Resource Manual – ACT for Youth Center of Upstate Excellence.

U SAY:
It is also important to note that the ideal in most settings is to have youth initiate for shared 
decisions; however, there is understanding that the partnership may move up and down 
the ladder to achieve different outcomes. For example,  a bunch of kids in promo t-shirts  
accept a donation for a skatepark (Tokenism) but then they help to plan, or lead the plan-
ning of, a music festival to raise more money.

Also, the ladder is not a continuum. It’s not expected that every youth program will start  
at the bottom of the ladder and, as a Positive Youth Development approach is applied, it 
will work its way up the ladder. That may happen; however, a program can be set up and 
supported on any rung of the ladder. 

Working together as partners is sometimes not an easy task. Many times we, as adults, 
have a tough time stepping back and being an ally and supporter instead of being the  
‘person in charge.’
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n ASK:
Does anyone have examples of programs, services or experiences that would fit in certain 
parts of the ladder... and let’s look at these from both the good — the upper rungs of the lad-
der — and the not-so-good — the bottom rungs of the ladder — experience. 

+ Action:
Process the suggestions.

O   NOTE: Different situations sometimes require different approaches, and different approaches 
require different amounts of time. For example, knowing that youth have an opportunity to plan a 
concert three months down the road may allow for the group to work on rung 7 or 8 or the ladder. 
However, if there is a presentation to be made tomorrow at City Council about how to address 
issues at the opening of the new skate park and you have a group of youth that has been working 
on this and one youth can speak to it really well, then that person might get ‘assigned’ the task of 
making the presentation. 
At times, being on the lower ends of the rung may be seen as ‘better than nothing at all,’ especially 
when those in power use the lower rungs to advance purposes in a non-inclusive and non-youth-
friendly way. As youth development workers we need to be mindful of these lower rungs and 
advocate against their use where possible.
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Slide 48 — 2:10 p.m.  

+ Action: 
Reference the learners to page 27 of the Participant Workbook, where they can find more 
information on Youth Adult Partnerships and Making Meetings Work. 

U SAY:
It is important to emphasize the need for you as allies and champions of youth to take the 
lead and understand the important role you play in implementing PYD, and to ensure the 
Process is understood, the Principles are considered and PYD is put into Practice. 

In your Workbook on page 28 you will find a resource on Increasing Youth Involvement, 
Some Practical Considerations. It has some good and practical information that might help 
you understand, or help you explain to others, what can be done to more effectively  
engage youth. 

Key Messages:
Lack of tolerance can creep into programs and services in so many ways. We really need to be 
mindful to be on the watch for it and to address it as soon as it happens.
Others may want to use youth for their political or positional purposes and may want to engage 
them on the bottom three rungs of Hart’s ladder. It’s our role to help them look at ways youth 
can be engaged on the higher rungs.
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CREATING A HEALTHY EATING ENVIRONMENT

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• describe five reasons why healthy foods/snacks are important for youth.
• assess whether youth’s current food/snack environment reinforces healthy eating.
• identify 10 healthy, affordable, appealing, culturally appropriate foods for youth.
• explain three ways to intentionally incorporate youth participation in program activities that  
 involve food.
• model healthy eating behaviours and messages to youth.
• list five resources available for additional support.

Slide 49 — 2:15 p.m.  

Prep:

Create three posters as illustrated below and on the next page and post them in three corners of 
the room. 

One-Time Event

Activity	 How	can	youth	participate?	 Level	of 	participation

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________
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Transient/Drop-in Program

Activity	 How	can	youth	participate?	 Level	of 	participation

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

Regularly Scheduled Program

Activity	 How	can	youth	participate?	 Level	of 	participation

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

______________	 _____________________________	 _____________________________

U SAY:
Everyone who works with youth knows that if you feed them they will come out, hang out 
longer or join in faster.

We are going to spend the next hour or so looking at the practices we use in keeping our 
youth engaged in good nutrition while considering PYD.
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Slide 50 — 2:17 p.m.  

 

 

n ASK:
Ask participants to think about the eating behaviours of the youth with whom they work by 
writing the answers to the three questions on page 30.

U SAY:
Think about the youth with whom you work. What foods and beverages are they consum-
ing on a regular basis?

Would you consider these to be healthy choices? Why or why not?

From your perspective, why is it important for young people to have access to healthy 
foods and beverages during your programs? Try to come up with at least three reasons.

+ Action: 
Then, have them pair with the person sitting next to them and explain their answers.
Next, go around the room and ask each pair to share one reason they came up with for the last 
question. After all pairs have shared one of their reasons, ask if there are any more ideas. If they 
haven’t already been mentioned, share the following with the group:
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U SAY:
Having healthy foods/beverages available to youth can…

• attract young people to the program.

• improve youth behaviour and concentration.

• improve youth mood.

• provide a safe place for exposure to foods from different ethnicities and an opportunity  
 to teach tolerance.

• promote healthy body image messages.

In general, eating a healthy diet can…

• protect youth from chronic disease (i.e., heart disease and diabetes) later in life.

• improve overall health and mental health.

• improve physical appearance (i.e., skin and hair).

Other reasons:

In after-school programs, youth may have not eaten since lunch (or earlier).

Adolescents of low socio-economic position are less likely to consume diets in line with  
current dietary recommendations.

Youth workers should role model healthy eating for youth.

Youth workers should reinforce healthy living messages.
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Slide 51 — 2:27 p.m.  
 

+ Action: 
Read the following introduction to participants:

“We all know that it is important for young people to eat healthfully. If they eat more 
vegetables, fruit and whole grains and avoid foods high in fat, sugar, and salt, they will 
be protecting themselves from many chronic diseases as they grow up. But how can 
we get young people to actually eat more healthfully?
“A lot of evidence has shown that if we can improve the nutrition environment 
around young people, then we can improve their overall eating behaviors. The 
nutrition environment is the foods and beverages that young people are exposed to 
on a regular basis.  It includes snack bars at schools, vending machines in recreation 
centres, fast food outlets, and food and beverage advertisements. If we make healthy 
choices more available to young people and make unhealthy choices less available, we 
can improve their diet and overall health.”  

This next activity will help you to determine whether or not the nutrition environment in your 
program supports healthy eating by youth.
Have participants turn to the Assessing Your Nutrition Environment section (page 31 of the 
Participant Workbook). Have a volunteer read the first paragraph under the Instructions 
section (“This tool was designed…”). Explain to the group that for today’s session we are going 
to use only Section 3: Snacks and Section 4: Facilities, but that they should look over the other 
sections for opportunities to expand on this work. Tell participants to think about their work 
with youth and independently complete Sections 3 and 4 to the best of their ability. 
After they have completed those sections, have them answer the questions on page 35 of the 
Participant Workbook. 

n ASK:
Would anyone like to share their thoughts about the activity? Is anything surprising to you? 
What areas would you like to improve?

+ Action:
Next, read through some of the Recommendations (page 36 Participant Workbook).
Finally, have participants turn to page 39 of the Participant Workbook and look over the Super 
Snack Suggestions, 7 Ways to Promote a Positive Body Image, Additional Resources and Healthy 
Eating Guidelines.
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Slide 52 — 2:45 p.m.  

+ Action:
Reference the Ladder of Youth Participation (page 25).
Have the group divide into three smaller groups by moving to the corner of the room with 
the poster that best corresponds to the type of program in which they are involved (One-time 
Event, Transient/Drop-in Program, or Regularly Scheduled Program). 
Give the small groups a few minutes to brainstorm ideas about how to engage youth in 
improving nutrition environment in their programs. They should write their ideas in the first 
two columns of the chart paper. 
In the last column, they should try to identify which rung on the Ladder of Youth Participation 
that activity represents. The emphasis should not be on correctly identifying the level of 
participation, but on coming up with ideas for how to move to higher levels of participation.
After the groups have written their ideas on the chart paper, allow each group to share one of 
their ideas with the whole group. Refer them to page 40 for additional ideas.
 

U SAY:
Write your name on the sheet so that others know who to contact to find out more  
information about your idea.

Key Messages:
By improving the nutrition environment around young people, we can help them improve their 
eating behaviours and overall health.
To implement healthy eating activities with youth, youth must be involved in the planning 
process.
Given the rising concerns around obesity, funders may demand more attention to healthy 
eating. 

n ASK: 

What is one thing that you will do, start, incorporate, reflect on or research as a result of  
section?
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Slide 53 — 2:59 p.m.  

+ Action:
Read slide.

BREAK TIME

U SAY:
Just as a reminder, there are so many allergies out there these days that each youth centre 
or program area may have different requirements around food storage and preparation. 
You need to be familiar with these so that you take appropriate precautions.

So, now that we have talked about food and nutrition so much, it is time for a health and 
nutrition break! If we could all be back in 15 minutes.
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INTENTIONAL YOUTH DEVELOPMENT

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• understand the three components of IYD and how to use them.

Slide 54 — 3:15 p.m.  

U SAY:
Some organizations have exceptional staff members that do outstanding work with youth. 
Your organization may be one of these. But what happens when these staff members 
leave? Often, their outstanding work leaves with them.

If you are committed to helping youth make a successful transition from childhood to adult-
hood, you can’t leave good work to chance. It must become part of who and what your 
organization is.

That is what the Intentional Youth Development tool, or IYD, is all about. 

n ASK:
Has anyone heard of IYD or taken training on it before?

O   NOTE: If there is a large number of people who have taken the training before, assure them 
that you will be doing a brief overview only and that you hope this will be a reaffirmation of 
what they are doing. At the end of this section, you could also solicit their feedback on whether 
and how they have used the tool to date and any learnings they can contribute.



Positive Youth Development Facilitator Guide  91

U SAY:
IYD was created by the Provincial Consortium on Youth in Recreation, a group of provincial 
organizations that wanted to see more and better programs for youth in Ontario. This is 
also the group that hosts the annual MBA Symposium for Youth Development Workers. 
(You may wish to ask if there are any in the room who have previously attended an MBA.)

IYD was in development from 2004–2007. It takes Positive Youth Development one step 
farther and intentionally builds PYD into programs so that, regardless if staff come and go, 
the integrity of the PYD approach is retained in the program structure and design.

This tool was workshopped across Ontario, and more than 500 youth development workers 
have been introduced to it.

The IYD tool is going online for Ministry of Health Promotion and Sport-funded After-School 
Program providers and will be/is available free of charge.

Broader access to other groups will be available in the fall of 2011 at a nominal fee.

Slide 55 — 3:18 p.m.  

+ Action:
Read from the slide.

U SAY:
In the tool, in each of the Heart, Body and Environment areas, there are charts you can fill 
out on Extremely Important, Very Important and Important areas.

You will have your staff team, including youth, youth development workers, supervisors 
and decision-makers, complete the charts and then talk about the results.

In some cases team members complete the charts in a workshop process. In others, the 
team members fill their chart out independently and turn it in to one person who collects 
the results on a spreadsheet, analyzes them and then makes a report back to the group. 
The group then deals with the report. In yet others, the individual members fill it out and 
then the team gets together to compare and discuss their results. 
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This latter approach can sometimes create an interesting result in that there may be the  
assumption that all levels of the organization have the same information and knowledge base 
about the youth programs. In some cases, that doesn’t happen. Whether this portion of the 
tool is used to start implementing an IYD approach or not, just going through the process of 
creating the team and completing and discussing the charts will give you a good sense as to 
whether your agency is ready to adopt the Intentional Youth Development model. 

There are 68 questions broken into nine different charts in the CEAL. Groups often choose 
to tackle a couple of charts at a time, summarize the results and then move on to the next 
set. 

Slide 56 — 3:20 p.m.  

U SAY:
This is what one of the charts looks like. For ease of reference, you can also find this on 
page 46 of your Workbook. 

You can see at the top of the page on the right-hand side that this is one of the Heart 
charts. 

You can also see a place for the different team members to check off their names. 

This is an example of the Extremely Important Items in the Heart area.

The team members circle the answer they feel best fits their organizations and then add up 
the result. There is an interpretation chart at the bottom of the page that gives a sense of 
where the organization is at based on the feelings of the individual completing the chart.

Again, it should be noted that different levels of the organization may have quite different 
numbers, and that is where good and interesting discussion can happen. 
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Slide 57 — 3:25 p.m.  

+ Action:
Read from the slide.

U SAY:
The KET is the tool that most groups like to use because it is a great program-development 
and/or assessment tool. Many of the people who take the IYD training have been youth  
development workers, so they are intricately involved in program planning and development. 

Slide 58 — 3:27 p.m.  

U SAY:
In the KET, the charts are divided into Mandatory, Highly Recommended and Recom- 
mended. There are also three ways in which the program is assessed, and that is based on 
the Policies and Procedures — which are the structure that support the program — the  
Observations — which is what you would see if you went into the program — and the  
Inquiries – which is what the youth would say to you about the program.

The KET has an additional feature in that each item relates to one of the seven develop-
mental needs of youth. You can see on this chart that we have self-definition, physical  
activity and meaningful participation. The tool was designed this way to encourage diversity 
in program planning so that programs didn’t just meet the physical needs of youth or their 
creative needs. Programs do not have to meet all but should meet a number of different 
youth developmental needs. 

continued...
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This chart also has a “don’t know” area. That is important because if youth or youth  
development workers who are actually in the program don’t know the answer, there is  
an information block that needs to be attended to. And, there may even be some managers 
who may not know if this information exists.

Examples are also required here. This is so that there is written documentation of the inten-
tionality of the way in which the program has been planned. When one youth development 
worker leaves, the next one should be able to find good examples of what was being done 
so that a positive youth development approach is being built into each and every program. 

There are 101 questions on nine KET charts.

Slide 59 — 3:29 p.m.  

+ Action:
Read from the slide.

U SAY:
The Organizational Assessment Tool is the one that helps the organization really embed 
PYD into program and service delivery. If the organization has adopted Positive Youth  
Development as the way in which it will work with youth, and has policies and procedures 
and practices that support this approach, regardless of which staff come or go, PYD will 
remain. 
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Slide 60 — 3:31 p.m.  

U SAY:
On this chart you will see there are the same Mandatory, Highly Recommended and Recom-
mended areas. In addition, the OAT asks the team to respond as to whether there is a policy 
in place that supports the item or whether that item can be observed in the organization. 

+ Action:
If a video has been found for this portion, you would have the group turn to pages 46, 47, 48 in 
their Workbooks. Ask different tables to concentrate on different pages (one page per group) 
and to fill out the form after they have viewed the video. Note that the CEAL may not be relevant 
to this exercise. If a video has not been found for this part, just move to the following ASK. 

O   NOTE: Be aware of the timing required for this additional piece, should you choose to 
include it.

Slide 61 — 3:32 p.m.  

n ASK:
Are there any questions about these charts? Did you find this tool useful? Was it easy to use? 
Did you learn something new about your organization or program or about someone else that 
might influence your approach to PYD?

U SAY:
The resource will be online for all soon. In the meantime, if you would like your organization 
to be introduced to the Intentional Youth Development tool, contact Parks and Recreation 
Ontario, who can discuss setting up a workshop for you.
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BUILDING CAPACITY

Expected Learner Outcomes:

At the completion of this module, learners will be able to:
• have the ability to see a visual example of what working together in support of youth looks like.
• broaden their understanding of who else in the community can help support youth.
• self identify their next steps in supporting positive youth development.

SLIDE 62 — 3:35 p.m.  

OPTION ONE — for 20 people or more: 
You need a large space around which people can gather and move freely. You also need 20 
foam balls. Note that this activity is not conducive to those with mobility issues. Learners who 
may have mobility issues should be invited to act as observers to the exercise to validate their 
participation. 

U SAY:
Youth do not grow up in a vacuum. They are surrounded by and supported by individuals, 
groups and communities. Let’s do a bit of a demonstration on what this can look like. 

n ASK:
Ask for a volunteer from the group who is comfortable taking on the role of a 14-year-old for a 
few minutes. Have him/her come to the centre of the empty space.

Ask for a second volunteer from the group who is comfortable acting in the role of the parent 
to the teen. Have him/her come to stand beside the teen in the empty space.

Ask the large group to make a large circle around the two volunteers.
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U  SAY: 
There are many challenges or risks that can face a young person when they are growing up. 
What are some of these?

+ Action:
Every time a person says a challenge or a risk (e.g., drugs, school pressure, abuse, bullying), 
give that person a foam ball. Limit the balls to one per person (if someone gives more than one 
answer, they can let you know who to give their second ball to). 
When you have 8–10 balls given out, ask the participants with the balls to come forward and 
make a smaller circle around the teen and his/her parent. 

U  SAY: (to the parent)
These balls represent the challenges and risks facing your son/daughter. Your job is to pro-
tect (name the teen) from coming into contact with these. Are you ready to do that?

U  SAY: (to the ball holders)
You are now a risk or a challenge. Your job is to come in contact with (name the teen). You 
will do this by throwing your ball and calling out your risk at the same time. I will count to 
three and then you will throw your ball. When any of the balls hit the ground, you can grab 
them up, go back to your spot and throw them again. Only pick up one ball at a time when 
you do this. Are you ready?

U SAY:
One, two, three.

+ Action:
Have the activity continue until everyone has thrown the balls a couple of times. Ask the people 
to pick up their ball and go back into the larger circle. You can debrief the activity while people 
are still standing up, as there is a part two to do.

O   NOTE: You may want to count the number of balls that hit the teen and use this for 
comparative purposes at a later time.
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n ASK: (the teen)
How did you feel with the balls being thrown at you?

(Sample answers could include: being scared, getting angry, wanting to hit back, wanting to run 
away, it was fun at first but then it got tiresome. Empathize and/or debrief the responses as 
needed.)

n ASK: (the teen)
How did you feel about your parent? Did you think she/he was able to give you enough protec-
tion? If so, do you think they could keep up in giving you that kind of protection over a longer 
period?

n ASK: (the parent)
How did you feel in protecting (name the teen)? 

(Sample answers could include: scared myself, incompetent, frustrated, inadequate, useless, it 
was tiring. Empathize and/or debrief the responses as needed.)

n ASK: (the teen)
Who do you think we can call on to help your parent protect you from the balls? Who else or 
what other kinds of adults in your community are on your side? 

(Answers may include pastor, teacher, coach, scout leader, counsellor, public health nurse.) 

+ Action:
When the teen suggests a kind of person, go to one of the participants without a ball and tell 
them they are that person — for example, “You are a scout leader.” When seven or eight adults 
have been named, ask those adults to join the parent in protecting the teen. 

U SAY:
You are now all supporters and protectors of (name the teen). You are charged with pro-
tecting (name the teen) from the challenges and risks she/he is facing. Take a minute to talk 
together about how you will do this. (Give them a minute to do this.)

For both the protectors and the challengers, I will count to three and then you can do your 
best. One, two, three.
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+ Action:
Have the activity continue until everyone has thrown the balls a couple of times. Leave the balls 
on the floor and debrief the activity.

O   NOTE: You may want to count the number of balls that hit the teen and in your summary 
comments, or at an appropriate time, note how many balls hit the teen in the first exercise as 
compared to in the second one. This kind of specific information will help drive the point home 
that it is more difficult for a young person to be negatively affected by challenges or risks if they 
have lots of protective factors shielding them.

n ASK: (the teen)
How did you feel this time with the balls being thrown at you?

(Sample answers could include: feeling more secure, not feeling as afraid, feeling like it was 
okay being hit with just one or two. Compare and debrief these responses as compared to the 
first time.)

n ASK: (the teen)
How did you feel about the people protecting you? 

(Sample answers could include: there were lots of them; my parent didn’t have to do all the 
work; some were good, others not so much. Compare and debrief these responses as compared 
to the answers about the parental protection the first time.)

n ASK: (the parent)
How did you feel in protecting (name the teen)? 

(Sample answers could include: I didn’t feel alone; if I missed hitting a ball away, maybe 
someone else could get it; it wasn’t nearly as stressful. Compare and debrief these responses as 
compared to the first time.)

n ASK: (the other protectors)
Did you have a specific strategy to protect (name the teen) and how do you think that worked? 

(Answers will relate to the strategy used. In the debriefing, comment on how taking time to 
work together can help the protectors be more effective in their work.)
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OPTION TWO — for fewer than 20 people:
You need a large space around which people can gather and move freely. You also need two 
balls of wool and eight large balloons of the same or various sizes. Learners who have mobility 
issues can participate in this exercise by sitting, as compared to standing, in the circle.

+ Action: 
Depending on the size of your group, divide your group (12 or fewer, keep in one group; 13 or 
more, divide into two groups). Have members of the group(s) blow up four balloons per group. 
Have the group(s) stand in a circle.

n ASK:
Ask for a volunteer to take the role of a teenager. Have him/her go outside the circle and hold 
the balloons. 

Ask for two volunteers from the group to act as parents and to stand on either side of the 
circle facing each other. 

+ Action: 
Give one of the two parents the ball of wool, asking them to tie the end of the wool around their 
wrist so they won’t let it go. Have them toss the ball of wool to the other parent who will hold 
onto it (so the wool crosses the circle from one volunteer to the other). 

U SAY:
Here we have two parents. The balloons are their teenage children. On the ground are all 
sorts of negative forces from which parents want to protect their offspring. The forces 
could be drugs, bullying, school pressure, abuse. Our teenage balloon holder will toss one 
balloon into the circle. The role of the parents is, with their string of wool extended, to keep 
the balloon from hitting the floor. If the balloon touches the ground, another balloon can 
be tossed in. Parents, are you ready? Teenager, please go ahead. 

O   NOTE: It is unlikely that the parents will be able to keep the balloon off the ground for long. 
When all four balloons have been tossed and have fallen on the floor, stop to debrief the activity. 
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n ASK: (the parents)
Was this an easy task?

Was it easy to work together to move the wool? 

How did you feel as a parent trying to protect a teenager?

(Sample answers could include: be incompetent, frustrated, inadequate, useless, angry at my 
partner. Empathize and/or debrief the responses as needed.)

n ASK: (the teen)
Who do you think you can call on to help your parents keep the balloons from hitting the floor? 
Who else or what other kinds of adults in your community are on your side? 

(Answers may include pastor, teacher, coach, scout leader, counselor, public health nurse.) 

+ Action:
When suggestions are offered, pick someone in the circle be that person and have the parent 
toss the ball of wool that person. Do not select the person beside the one holding the wool but 
farther away and preferably on the other side of the circle. After three or four suggestions have 
been offered and tosses have occurred, stop the process.

U SAY:
Now we have more people and groups who might be able to help protect these teenagers. 
Let’s do this again and have more people help to keep the balloons off the floor. Are you 
ready? Let’s toss the first balloon.

+ Action:
Repeat the exercise. In this case, the first balloon may not hit the ground right away, as it may 
be held up by the additional strings of wool. In this case, ask the teenager to throw in another 
balloon. Continue this until all balloons have been tossed at least once. 
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n ASK:
Parents, how did it feel having additional wool to keep the balloons off the ground?

For the rest of the group that had string, how did it feel to try to keep the balloons off the 
ground?

For those that didn’t have string, how did it feel?

(Sample answers might be: it felt better to have more hands helping out, I felt responsible to not 
let the balloon hit the ground, sometimes we collided and the balloon bounced when we were 
both trying to get it, I wanted to help but didn’t have a string so felt a little useless.)

O   NOTE: Watch the group to see if it begins to develop any strategies as to how — collectively 
— the group can work together to help keep the balloon off the ground. There may be evidence 
of team work that is shown verbally or non-verbally, or evidence of some trying to help too 
much and others not helping quite as much. Debrief these observations as to how these actions 
may help or hinder our work with youth.

n ASK: (the teen)
Are there any other people or groups you think we can call on to help the parents keep the  
balloons from hitting the floor? 

+ Action:
When suggestions are offered, repeat the wool-toss process. Continue the tosses until all people 
are holding a piece of the wool. If more suggestions are offered than there are people in the 
group, the wool can get tossed to someone already holding a piece of wool so that they are 
holding one string in each hand. 

O   NOTE: No one should hold more than two strings. Stop the process when no more 
suggestions are easily being offered. Have some suggestions to offer yourself to make sure the 
wool is tossed so there is a nice dense pattern of wool being held by the group.

U SAY:
Now we have lots of groups and people who might be able to help protect these teenag-
ers. Let’s do this one last time and have everyone help to keep the balloons off the floor. 
Are you ready? Let’s toss the first balloon.
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+ Action:
Repeat the exercise. Depending how tight the web of strings are, none of the balloons may fall 
through, or fewer of them may and it may take them longer to do so. Continue until no balloons 
fall through the wool net or until the point has been made about the benefit of having many 
individuals and groups helping protect our youth. 

n ASK:
What are the differences you noticed in this last exercise as compared to when only some 
people were holding string or just the parents were? What might this be telling us about  
protecting youth?

(Sample answers could be: it seemed easier; it seemed less stressful for all involved; everyone 
seemed to play a part; there was pride in keeping the balloons off the ground; people working 
together have a bigger impact than do lesser numbers; we could handle all four balloons and 
not just one, so there were some economies of scale.)

+ Action:
Debrief any last comments about the exercise.

U SAY:
This has been a quick visual demonstration of the importance of community in the life of 
a teenager. It is important to recognize that, for the developmental needs and assets and 
for the resiliency wheel to be actualized, different parts of the community need to come 
together to support youth. Champions need to come to the forefront and lead the way for 
all to be involved. 

Key Messages:
It is important that youth be given the opportunity to identify who they see as being their 
support network and not for adults to say who that network should be. 
Young people can face many issues everyday. No one single group or individual can protect 
youth, and we all have a part to play in supporting the positive youth development process.
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SLIDE 63 — 4:00 p.m.  

U SAY:
As this slide shows, communities have a range of organizations we can and should be work-
ing with to create alliances or initiatives that support the young people of our community.

You may not find examples of all these groups in your community, or you may know of 
examples of other groups in your community who are not listed here.

We will do an exercise now on page 49 in your Workbook, where you can add to the Wheel 
of Work. Add in any groups or individuals you have worked with or that you think you could 
work with to help create that broader community of youth supporters. 

+ Action:
Give the group members five minutes to add to the wheel. After that, ask for examples and flip 
chart the responses. Encourage people to identify groups that they might not normally work 
with, but with which they could work. 
Debrief the responses by asking participants to share who they might approach and how they 
might work with them. 

SLIDE 64 — 4:05 p.m.  

U SAY:
Who are we as Youth Development Workers? What is our role in this? We know that it is 
our job to facilitate Positive Youth Development and incorporate the things we have talked 
about today. Are we the champions we need to be?
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+ Action:
Divide the group into at least three groups. Distribute flip chart paper and markers to each 
group. 

U SAY:
Here is your chance to be creative and to 
draw a Gingerbread Person on your flip 
chart. This person will be a cookie-cutter-
ideal Youth Development Worker. Think 
of what characteristics and competencies 
the ideal Youth Development Worker 
should exhibit. You have five minutes to 
complete this task at your table. Be as 
creative and innovative as you like. 

O   NOTE: If time is running out, draw a 
Gingerbread Person on a flip chart at the 
front and have the group share its thoughts 
on the characteristics and traits of a Youth 
Development Worker in the larger group setting 
while you add these to the flip chart. 

+ Action: 
Debrief the suggestions and reference the 
learners’ relation to the List of Competencies 
found on page 52 of the Participant Workbook. 

U SAY:
In your Workbook starting on page 55 there are excerpts from a Code of Conduct and Standards 
of Practice resource developed by the City of Toronto for its Streets to Homes Program. Likely 
you already have a code of conduct in your organization for working with youth and/or other 
client groups, which is great. There are some points in this Code that might be worth a look in 
relation to what you already have or what you want to develop. 
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SLIDE 65 — 4:15 p.m.  

+ Action:
You will have a set of laminated cards, each with one of the following five questions on it. Give 
each table one question to consider and a few minutes to do so.

U SAY:
We have covered a lot of information today. Now it is time to think about how you can be the 
champion for youth development in your agency or community when you leave this room.

At your table, think about some questions you need to ask about your programs, your  
approach to PYD or anything else connected with your youth activities that will help you get 
started when you go back to work tomorrow. 

Turn to page 59 of your Workbook to jot down the things that you will do. You will work on 
your group’s one question for a couple of minutes and then we’ll do a quick verbal check in. 
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U SAY:
 The questions are...

1) Who is the first community organization I will contact about PYD? When will I contact 
them and how will I try to engage them? 

2) What part of this information will I share with the youth development staff and  
managers with whom I work? How will I deliver it and when will I do that? 

3) When I write a report to my supervisor about this training, I will be sure to tell them that, 
as an organization, we are really good at _______________________________________ 
and not so good at _______________________________________ but that because 
I know we can _______________________________________ we will move toward 
greater success. 

4) I am going to align myself with ______________________________, who is for sure a 
youth champion. I know they are a champion because ____________________________. 

5) How am I going to spread the word of the need for PYD in my community? To my  
colleagues? And to decision-makers?

 
O   NOTE: Point to the group(s) that will address each question as you read it. If you can, have 
at least five groups so that each question will get answered at least once. 

+ Action
Debrief the activity by inviting each person in the room to share one thing they believe they will 
do back at work to start or reinforce the Positive Youth Development approach. 
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SLIDE 66 — 4:15 p.m.  

U SAY:
As you start or continue your journey on Positive Youth Development, you are not alone. 
Everyone in this room who is not on the SPRYNT list serve will be added to it. 

n ASK:
Who in the room is presently on SPRYNT?

(If there are lots, comment that this is great and that they are already well-connected. If there 
are only a few, indicate that those not on it may find it really useful.)

U SAY:
SPRYNT is a listserv of over 1,300 individuals across Canada, and a few in the States, who 
are interested in learning about youth and youth development. Every few weeks you will 
be sent a short paragraph about a resource and a link to that resource. It’s like a library that 
comes to your Inbox. 

There are also many communities that have done a lot of work around being youth-friendly 
and in promoting youth development. These communities have been recognized by Play 
Works as being youth-friendly. If you want to find out more about what these communities 
have done to enhance their work with youth, you can get in touch with them by going to 
the Play Works website. 

And perhaps the strongest network that will support you in your work on Positive Youth 
Development is the people you have met today. You have a Participant List. When you have 
a question or suggestion or just want to talk to someone who understands, call someone 
on this list. You’ll likely find a friend at the other end who will be happy to talk to you. 
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SLIDE 67 — 4:30 p.m.  

+ Action
Circulate the evaluation form so participants will have it before the last activity on the next 
slide. 

O   NOTE: This is where you will be wrapping up the day and what has been done. Review the 
following points to get a sense that everyone feels comfortable with what they have taken in 
during the day. 

U SAY:
So, how did we do today?

Our objectives for the day were to:

Better identify with youth and their needs
— Do you think we were able to do that?

Understand Positive Youth Development (PYD) as a process
— Do you feel like you can speak about Positive Youth Development to others in a way that 
they will understand?

Reflect on the principles of PYD
— We put a lot of time into thinking about these so that, hopefully, they will really stick 
with you.

Review ideas for putting PYD into practice
— Do you think you have some good ideas as to how you will put PYD into practice when 
you return to work tomorrow?

Recognize your role in PYD
— This may be the most important part of the day; you are a key part of bringing Positive 
Youth Development to your program, your agency or your community. You can be a cham-
pion of PYD. If you wait for others to catch the PYD spirit, it might never happen. Be coura-
geous and take the first step yourself — for you and for the youth with whom you work!

O   NOTE: This is where you should check The Field flip chart to see if there are any unresolved 
issues or questions or concerns. This is also a good time to ask for any final questions before 
you wrap up. If you do not know the answer to any question someone poses, be honest in 
saying you don’t know but you will get back to the group with the answer once you have 
checked it out. Contact Parks and Recreation Ontario and/or your fellow trainers to get input 
on unanswered questions.
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SLIDE 68 — 4:35 p.m.  

O   NOTE: This is your opportunity to close the day. You can do this by doing the following 
activity or by doing one of your own that serves the same purpose. The purpose of the activity 
is to do some sensory activity that can frame your final comments and help make your last Key 
Message(s) stick. 

CLOSING ACTIVITY
The Rainmaker

+ Action 
1.   Have the entire group sit in chairs, or on the floor, with their hands free and their feet 

firmly planted on the floor.  

2.   Introduce the activity by asking them to imagine they are in a hot, hot desert with the sun 
beating down on them. They feel their skin starting to burn and feel their throats parched 
and dry.

3.   Say, “Phew! It’s been a looonnnggg, hot day. I could sure use some water! Now that we have 
been learning about how to make change, do you think we could change this hot, barren 
desert by bringing a rainstorm?” (Note: play acting here to make this fun will really help.)

4.   Then instruct the group to do the action you do, but only when you look at them to do it, 
and to keep doing that action until another action comes. Let them know you will slowly 
look around the entire circle and that is how they will know when it is time to join in.

5.   Start by rubbing your palms together, and slowly show that to the entire group. Do each 
motion for as long as it takes to get around the group, and five seconds more as a whole 
group. 

6.   Then snap your fingers sporadically (not necessarily in rhythm, just as you feel like it, but 
do it continuously).
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 7.  Then clap your hands. Again do this out of rhythm.

 8.  Then slap the tops of your legs; do this out of rhythm.  

 9.  Then stomp your feet out of rhythm.  

 10.  Then slap the tops of your legs out of rhythm.  

 11.  Then clap your hands out of rhythm.  

 12.  Then snap your fingers sporadically. 

 13.  Then rub your palms together.  

 14.  Then hold your hands quietly.  

U SAY:
We just made a rainstorm to change our environment from being a hot dry desert to a wet-
ter place where things can grow. Here’s your opportunity to make a rainstorm when you go 
home. Here’s your opportunity to make a positive change in your world. Thanks for being 
here and have a safe trip home. 

And, please remember to complete your evaluation forms and leave them at your tables. 

 


